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1 Introduction

As one of the primary sources of learning for young students in the school environ-
ment, textbooks play a crucial part in shaping their worldview. They can either rein-
force harmful stereotypes and exclusionary beliefs or oppose preconceived norms
and ideas about society and one’ place within it. Yet, while educational materials
- textbooks and other resources used for learning in the classroom setting - bear
the potential to foster a more open and equitable society, in Kosovo, like in many
other politically, and culturally transformed contexts, they are often constrained by
outdated narratives that reflect persisting tensions and cultural bias within society.
Resultantly, instead of widening their understanding, textbooks adversely affect
students’ ability to develop informed inclusive perspectives.

This report offers a detailed examination of discrimination as manifested in the
textbooks used in upper secondary education in Kosovo in the subjects of Biology,
Sociology, Psychology, Civic Education, and History. By focusing on various pa-
rameters, including gender and sexuality, ethnicity, and ability the study examines
whether the educational materials used in Kosovo support or undermine human
rights principles about social equity. The investigation extends beyond explicit in-
stances of bias: we also consider the subtle forms of exclusion and omission that
shape the learning environment in critical yet often overlooked ways. Grounded in
the principles of Critical Discourse Analysis (CDA), and by means of a multimodal
approach, this study seeks to identify and examine the underlying ideologies em-
bedded within educational content. The report is structured as follows: First, we
establish our theoretical understanding of discrimination while situating it with-
in the specific context of Kosovo (section 2). Next, we outline the methodological
approach, emphasizing the use of Critical Discourse Analysis (CDA) alongside a
multimodal perspective (section 3). This is followed by a detailed content analysis
in section 4 that examines various forms of discrimination as they appear across
the analyzed textbooks. Finally, we present our conclusions and offer targeted rec-
ommendations in sections 5 and 6.



2 Discriminatory
language use:
definition and
understanding
In Kosovo

Any analysis of discriminatory and offensive language use in school textbooks is
inseparable from an understanding of the concept of discrimination and the many
overt and implicit forms it can take in the discourse of the school environment. For
the purpose of this report, our understanding of the fundamental freedom from dis-
crimination borrows from the Universal Declaration of Human Rights, which in its
first Article (Art. 1) states that “All human beings are born free and equal and should
be treated the same,” and are free of discrimination. More particularly, in Article 2,
the concept of discrimination implies prejudice “[...] against race, color, language,
religion, political or other opinion, national or social origin, property, birth or other
status.”' At the contextual level, Kosovo legally protects citizens against discrimi-
nation in the Constitution, and through the adoption of other provisions of law.? In
Kosovo, the persistence of discriminatory attitudes based on these societal vectors
has resulted in the marginalization and exclusion of certain individuals from equal
participation in Kosovo society. The persistent socio-cultural norms that systemat-
ically impinge on the rightful access of individuals to equal participation based on
their ethnic background, gender, or sexual orientation have been extensively docu-
mented in the annual Human Rights reports published by Human Rights Network
(HRN)2 Yet, in spite of the concerted efforts of civil society organizations, public
institutions and the international community to counter discrimination through dif-
ferent awareness raising activities and campaigns, discrimination remains wide-
spread and continues to impede on the development of Kosovo into an inclusive
society.

1 Universal Delcaration of Human Rights, Articles 1and 2.

2 Article 22 of the Constitution explicitly enumerates the different international instruments that take precedence
over local legislation in case of conflict including the International Convention on the Elimination of All Forms of
Racial Discrimination (Article 22 (5)), and the International Convention on the Elimination of All forms of Discrim-
ination Against Women (Article 22 (6)) to name but two explicit international instruments concerning the issue
of discrimination. The Law No. 05/L-021 on Protection from Discrimination is the local legislation that explicitly
addresses discrimination in Kosovo.

3 HRN, Annual Report on Human Rights in Kosovo 2023.


https://www.ohchr.org/en/universal-declaration-of-human-rights/illustrated-universal-declaration-human-rights#:~:text=Freedom%20from%20discrimination&text=Everyone%20is%20entitled%20to%20all,property%2C%20birth%20or%20other%20status.

Against this context, the basis of the current report is situated in a set of ob-
servations about educational discourse as a channel through which societal at-
titudes are mediated and shaped. First, as fundamental components of teaching
and learning (KoSir & Lakshminarayanan, 2024), school textbooks and other ed-
ucational materials are not neutral containers of information (UNESCO, 2024).
Rather, they considerably appeal to a particular worldview and socio-political or-
der, thereby reinforcing existing inequalities and social divisions. By the same to-
ken, however, they can be appropriated alternatively by presenting content that
dismantles restrictive social norms and opens up new perspectives and inclusive
thinking. Another critical observation relates to the prevalence of discrimination
in school textbooks, both globally and in Kosovo. A recent UNESCO report (2024)
highlights that textbooks around the world continue to reinforce stereotypes rath-
er than promoting more inclusive and respectful societies. In response, UNESCO
has recently issued guidelines for school textbooks to address racial and other
forms of discrimination. This issue is equally relevant in the Kosovo context, where
marginalization and societal exclusion persist. More particularly, YIHR KS carried
out a content-based study on discriminatory language in school textbooks in 2017,
revealing the perpetuation of bias and societal expectations through textbooks.
Specifically, the 2017 study identified over 100 formulations of discriminatory lan-
guage related to ethnicity, gender, sexual orientation, and disability as well so-
cio-economic status. Yet, the continuation of discrimination reverberates to date,
as a recent dispute of 2024 regarding the appropriation of parental denomina-
tions in school documents has illustrated.

Figure 1 School Elena Gjika document

4 YIHRKS (2017), link


https://advocacy-center.org/wp-content/uploads/2023/10/Discriminatory-language-in-school-textbooks.pdf

Alarming public opinion about the appropriation of the terms “Parent 1" and “Par-
ent 2,” the signature block of official documents used in the public elementary
school Elena Gjika in Pristina have gone viral across social media and news outlets
(see figure 1). The public outcry elicited by this terminology prompted the school
to issue a statement asserting the appellations’ agreement with “European prac-
tice.”® Yet the school stopped short of directly addressing the issue by linking the
decision with the expansion of the traditional family model to include diverse family
structures.

The analyzed textbooks in this report illustrate similar instances where societal
expectations and restrictive norms are either explicitly validated or in a more im-
plicit manner reinforced. Before turning to the findings in section 4, we present our
methodological considerations in the subsequent section.

3 Methodology

In accordance with the purpose of the study, which was to examine the perpet-
uation of discrimination in Kosovo's school textbooks, our methodology drew on
insights from the sociolinguistic field of Critical Discourse Analysis (CDA). This
approach to text and discourse examines how existing power relations in society
are perpetuated including the reproduction of inequalities, ideologies, and struc-
tures of dominance (Fairclough, 1995). The tools borrowed from CDA included (1)
textual analysis, i.e., the choice of words, phrases and language structures was
examined in the wider context of the textbook to assess whether they reflect bias,
stereotypes, or exclusionary practices vis-a-vis the social categories of sex, gen-
der, ethnicity, religion, etc. In so doing, a CDA approach pays focused attention to
aspects of voice and authority in the text by considering authorship. The authority
attributed to the content of the analyzed school textbooks in our study is significant
as it is closely linked with educational practitioners including teachers, and official
educational institutions whose knowledge is regarded as accurate and credible.

In addition to this, we also adopted a multimodal approach to the analysis (Kress &
Van Leeuwen, 2001). Multimodality refers to the understanding that meaning-mak-
ing is not limited to text alone, but can be conveyed through different semiotic
modes, including the interplay of text and image. To illustrate, figure 2 below, taken
from the tenth-grade biology textbook we analyzed, illustrates how images and
text work together in the process of meaning-making.

5 Elena Gjika Facebook post, Njoftim pér prindérit dhe komunitetin e shkollés.
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https://www.facebook.com/shfelenagjika/posts/1070847215045677?ref=embed_post

Kan¢ kromozome mé pak, shénohen st hipodiploide dhe myng |'~|1
monosomike (2n-1), kur né giftin e caktuar mungon vetém nji krom,
|‘Jt:|‘|mlng ose nulisomike (2n-2) kur né ¢iftin e caktuar rminuninf:
kromozomet homologe. e

Te duhani dhe te gruri té
shpeshté jané monosomikét
dhe nulisomikét,

Te njerézit forma mé ¢
shpeshié e trisomisé eshts
ajo e giftit 21 (grupi G), gé
shénohet si sindromé e
Daunit ose idioti mongoloid.

| I'.f.':'ll'::

& dy

Fig. 4.33.

Sindroma e Daun-it (idiotia
mongaloide) si pasojé e
trisomisi té kromozomeve 21,

179

Figure 2 excerpt and image from tenth grade biology (Biologjia 10, p.179)

As figure 2 shows, Down Syndrome is transliterated in Albanian as “mongoloid idi-
otism,” (Albanian: idiotia mongoloide), and is accompanied by an image of an indi-
vidual with the condition. The explanation on the next page moves on to associate
certain characteristics to the individuals:

Personat e tilllé sipas pamjes sé fytyrés dhe syve i pérngjajné racés mongole, ndér-
sa jané me ngecje té madhe mentale, me rritje té shkurteér, truri | zvogéluar derma-
toglifet (vijat e dorés, té kémbés karakteristike dhe jetojné mé séshumti 10-15 vjet.
(Biologjia 10, p. 180) ©

The multimodal combination of text and image in this excerpt presents a highly
problematic and stigmatizing representation of individuals with Down Syndrome.
The reference to “resembling the Mongoloid race” (Albanian: i pérngjajné races
mongole), which accompanies the illustration, draws on offensive racial language.
It concerns outdated and pseudoscientific racial classifications entirely unaccept-
able by contemporary standards. Similarly, the use of the term “mental retardation”
(Albanian: “ngecje te madhe mentale”) instead of dignified language dehumanizes
individuals. The simplified descriptions such as “short stature” (Albanian: rritje té
shkurtér) and “a reduced brain” (Albanian: truri i zvogéluar) are reductive, focusing
solely on perceived deficits. The text is also medically inaccurate when stating that
they live no more than 10 to 15 years: modern healthcare allows for significantly
improved life expectancy for individuals with Down syndrome.

6 English translation: “Such individuals, based on the appearance of their face and eyes, resemble the Mongoloid
race, and they suffer from severe mental retardation, have short stature, a reduced brain, characteristic dermato-
glyphs (fingerprints and foot patterns), and typically live for 10-15 years.”
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It is by means of this combined qualitative approach - CDA and multimodality - that
we have analyzed discrimination as defined in the report in section 3. In doing so,
we analyzed 14 textbooks currently used in higher secondary education, specifi-
cally in various fields of study in grades 10, 11 and 12. The complete bibliographic
details of the reviewed course materials are provided in appendix 1 at the end of the
report. Most subjects utilize textbooks updated between 2018 and 2021. However,
the biology curriculum still relies on outdated resources from 2009 and 2012.The
selection of textbooks pertained to history, biology, psychology, and civic educa-
tion partially because compared to other subjects, these courses were more likely
to contain descriptive language, subject to possible subjective representations and
discrimination. The collected data were then sorted according to the text material,
the grade of study, and the exact pages where the offensive excerpts are in the
textbooks. The research team provided short interpretive insights for each of the
excerpts, which went through a peer review process. The data corpus can be found
in appendix 2 of the report. The key findings of the study are interpreted and dis-
cussed in section 4.



Review of the
textbooks

Data collection and social categorization

The categorization of data was directly informed by the empirical evidence present
in the textbooks, allowing us to organize the findings into distinct social catego-
ries. This approach was grounded in a systematic empirical analysis, which led to
the identification of the relevant classifications summarized in the table below. As
illustrated in the table, we identified a total of 134 instances that represent varying
degrees of exclusionary language use and discrimination. Accordingly, we have
categorized the phrases into the following categories, which we discuss in this
order in section 4.2.

Social categories Number of instances
Women, gender stereotypes and patriarchy 30
Stigmatization based on age (children, 17

adolescents, and older individuals)

Discrimination based on ability, disability, 20
and appearance

The representation of the LGBTQI+ community 7

The othering of ethnic, racial, and other 29
non-majority communities

Other erroneous phrases and / or 31
problematic links

Table 1 Classification of data collection based on social categories

As the table depicts, most prevalent issues relate to women, gender stereotypes,
and patriarchy (30 instances), closely followed by the othering of ethnic, racial, and
other non-majority communities (29 instances), and the “miscellaneous” catego-
ry, which includes various other erroneous or links that cannot be directly clas-
sified within the social categories (31 instances). Discrimination based on ability,
disability, and appearance, as well as stigmatization based on age, also feature
prominently, with 20 and 17 instances respectively. While the representation of the



LGBTIQ+ community appears limited with only 7 identified instances, it is crucial
to consider that discrimination often occurs through omission and exclusion, es-
pecially in contexts where their inclusion would have been relevant and necessary.
Such absences contribute to the marginalization of the community, underscoring a
broader issue beyond the explicit mentions.

4.2 Short explanation of terminology
in the report

In analyzing discriminatory practices within the text, we employ different terms to
delineate various forms of discrimination. In doing so, the report attempts at careful
consideration in how these terms are portrayed, ensuring a nuanced and precise
approach. Therefore, the following general terms are appropriated in context:

Discriminatory language use encompasses language that explicitly or im-
plicitly marginalizes individuals or groups based on characteristics such as
race, ethnicity, gender, age, ability, sexual orientation and/or any character-
istics. This type of language sustains exclusion and negative stereotypes,
often reinforcing social hierarchies (Fairclough, 1995).

Prejudice manifests as preconceived and often unfavorable judgments, ex-
pressed directly or subtly through discourse.

Bias is evident when language favors or disfavors one group over another,
either overtly or through omission, resulting in an unbalanced representa-
tion (UNESCO, 2024).

Non-inclusive language fails to acknowledge or respect the diversity of
identities, thereby reinforcing exclusion instead of fostering a sense of be-
longing.

Lastly, stereotypes represent oversimplified beliefs about a group, propa-
gated through language that perpetuates fixed roles or attributes based on
perceived characteristics.



4.3 Manifestations of discrimination in
educational textbooks: A critical
examination

4.371 The representation of women, gender
stereotypes and patriarchal hierarchies

Analysis and discussion

The findings concerning gender roles and language use vis-a-vis women in the
school textbooks reflect narrow and restrictive perceptions on the role of women
in society. The dominant discourse on women in the textbooks is dominated by (1)
sexist language use, (2) the reinforcement of gender stereotypes, (3) the perma-
nence of gender and (4) the subordinate positioning of women in the traditional
family structure. It should be highlighted that there is a clear lack of a feminist
structural critique in the course texts, which is necessary to uncover the root caus-
es of certain language depicting women and their perceived roles in society. Such
an approach is critical to addressing the perpetuation of existing inequalities.

The first observation consists of the numerous instances across the different text-
books where women are explicitly discriminated against through representations
that link their sex to specific vulnerabilities and limitations. Particularly illustrative
in this respect is the following paragraph of the tenth-grade textbook on civic ed-
ucation:

“Puna gjaté oréve té vona té natés kérkon meé shumé garanci pér njé transport te
sigurt pér femrat, me géllim gé té mos behen objekt i dhunés. Megjithaté, doktoreét,
pavarésisht nga gjinia e tyre, kryejné turnin e natés dhe ofrojné shérbim pér ata gé
kané nevojée."” (Edukaté Qytetare 10: 59).7

The text imposes vulnerability on women by asserting, in this instance, that female
doctors require special transportation to prevent them from becoming victims of
sexual or other violence. While acknowledging safety as a genuine concern for
women, especially at night, the discourse attributes women with characteristics
of weakness and in constant need of protection, conversely reducing their auton-
omy and, by implication, positioning them as more dependent on external security
measures than men. By not equally addressing the need for safety for women from
a critical feminist analysis, the text perpetuates sexist language use. Instead, the
need for safety measures stems not from women's inherent vulnerability, but from
the patriarchal structures that normalize gender-based violence and objectification.
As such, the language fails to recognize women'’s lack of safety as a consequence
of societal norms that sexualize and marginalize them, rather than a characteristic

7 English translation: “Working late night hours requires more guarantees for safe transportation for women, in
order to prevent them from becoming victims of violence. However, doctors, regardless of their gender, perform
night shifts and provide service to those in need” (Civic education 10: 59).

9



of women themselves. This structural critique, which is essential for an intersec-
tional understanding that addresses the root cause of these societal mechanisms,
is not underscored properly in any of the texts concerning women and their safety.
Other sexist language found across the textbooks are shown in the corpus (Appen-
dix 2). The sexist language is closely linked with the second key observation regard-
ing the portrayal of women and gender in school textbooks, which relates to the
reinforcement of gender stereotypes. The prevalence of gender stereotypes across
different contexts in the textbooks demonstrates how ingrained gender roles are in
the core of Kosovo's societal norms. For instance, one passage in the twelfth-grade
textbook of biology conspicuously presents societal expectations for boys and girls
from an early age when stating that “boys, usually play with trucks whereas girls
with dolls” (Albanian text: Djemté zakonisht luajné me kamiona, kurse vajza me
kukulla,” Biologji 12: 367). Paired with an accompanying visual illustration, the text
reinforces a binary view of gender roles and behaviors with the boys’ activity seem-
ingly more active (they are standing up, playing in what seems to be the yard with
their father) and the girl's behavior more docile in comparison.

e e T illa.
Figura 3. Djemte, zakonisht luajné me kamiona, kurse V&JZ8t ¢ kil

Figure 3 Perpetuation of gender stereotypes in a biology textbook (Biology 12, p. 367)
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Numerous other examples present gendered behavior from an early age as a nor-
mative expectation. This is particularly evident in the following phrase, “Girls talk
more, push less, and tend to stay in pairs” (Albanian text: ‘Vajzat flasin mé shume,
shtyhen mé pak dhe kané prirje té rrijné dyshe-dyshe’ (Biologji 12: 367)). The re-
inforcement of societal expectations on parents to incite perceived normative be-
havior is evident in the statement, “Parents, teachers, and others are inclined to
promote behaviors that align with gender — encouraging softness and conformity
in girls, while fostering strength and decisiveness in boys” (‘Prindérit, mésuesit
dhe té tjerét jané té prirur té nxisin sjelljet gé jané né pérputhje me gjininé — te
vajzat nxisin butésiné dhe njéshmeériné, te djemté forcén dhe vendosmeérine, Bi-
ologji 12: 367). This pattern of reinforcing traditional gender roles through both text
and imagery was prevalent across the textbooks. Additional examples that further
illustrate how such stereotypes are presented as inherent to boys and girls from
an early age can be found in the textbooks of psychology as well. The phrasing in
the eleventh-grade psychology textbook, that there is a belief that “crying is inap-
propriate for men” (100) appeals to similar gender stereotypes. Other examples of
how stereotypical male and female behavior is reinforced through the secondary
education textbooks can be found in the corpus (Appendix 1).

The third observation concerns the insistence of gender permanence. Although at
first glance, sex and gender are defined as distinct concepts in the examined biol-
ogy textbooks (grade 12, grade 10 and grade 11), upon closer inspection, gender is
framed in a rigid binary construct confined to either female or male categories with
gender permanence as a predetermined assumption. The notion of fixed gender
identity as a preconceived truth comes across strongly in the following text:

Né moshén 3 vjecare, ata arrijné té kuptojné edhe pandryshueshmériné e gjinise,
gé do te thoté se e kuptojné edhe pandryshueshmériné e gjinisé, gé do te thoté se
e kuptojné gé gjinia nuk mund té ndryshohet dhe se gjithmoné do té jené djem apo
vajza. (bold in the original, Biologjia 12: 366).%

By choosing to put in bold the term “gender permanence” (Albanian: “pandry-
shueshmeria e gjinis€”) the authors* arguably lend greater authority to the notion
of gender as a fixed, unchangeable concept. Instead of informing the readers with
recent studies on gender classifications, and contemporary insights questioning
gender as a fixed construct the authors limit their discussion to the description of
a third category, specifically androgyny. Yet, in so doing, they oversimplify the con-
cept and present the meaning of androgyny in inaccurate terms, compounded with
an entirely unfitting illustrative example:

8 English translation: “At the age of 3, they begin to understand the permanence of gender, which means they re-
alize that gender cannot be changed and that they will always be either boys or girls.”
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Njé person gé ka tipare edhe mashkullore, edhe femérore quhet androgjen. Pér
shembull, né SHBA sot, njé femér (ose njé mashkull) qé éshté e ndjeshme nda;j té
tjeréve, e kujdesshme dhe shprehése e emocioneve (tradicionalisht trajta femérore)
dhe éshté gjithashtu e forte, e pavarur dhe garuese (trajta mashkullore) do té kon-
siderohej té ishte androgjene, Figura 1 (Biologji 12: 365).°

prehise © emocioneve (tradicionalisht trajta femémre) dh
avarur dhe garuese (trajta mashkuyjop © Shi¢ giithaghy

p!
; e)edibent . .

(L 5, Figura 1, o Konsiderohej ishte

sﬂ

- e = 7

Figura 1. Femra aruese né sportin gé konsiderohet mashkullor — boksi.

e vendeve. Nuk ka dyshim

té
shuar, edhe pse gt
s pisé dhe né

Rf’lﬁt gjinore ndryshojné sipas kohéve, kulturave dhy
% 40 g¢ pritej nga graté né vitet shtatédhjeta kf_cl .n e
pé’_&lithésisht, vazhdojné té kené rolin kryesor né mirémbajt]

Figure 4 lllustration accompanying the definition of androgyny
(Biologijia 12, p. 365)

The reliance on traditional gender norms to define androgyny undermines the pro-
gressive understanding of gender and of behaviors not bound by neither sex nor
gender, but personal preferences.

Our fourth and final observation regarding the portrayal of women pertains to the
reinforcement of patriarchal norms depicting women as naturally subordinate to
men and primarily engaged in domestic roles. The statement shown in figure 4 is
an example par excellence of how patriarchal family norms are sustained through
the school textbooks, when maintaining that “women generally continue to have
the primary role in maintaining the household and caring for family members.” ([...]
Graté vazhdojné té kene rolin kryesor né mirembajtjen e shtépise dhe né kujdesin

9 English translation: “A person who possesses both masculine and feminine traits is called androgynous. For
example, in the USA today, a woman (or a man) who is sensitive to others, caring, and emotionally expressive
(traditionally feminine traits) and at the same time strong, independent, and competitive (masculine traits) would
be considered androgynous, Figure 1 (Biology 12: 365).”
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e [...] familjes,” Biologji, Grade 12: 365). A critical issue, as noted earlier, is the lack
of feminist structural critique within the textbook's language, which naturalizes
women's roles in reproduction and caregiving without questioning the underlying
patriarchal system. This normalization frames the status quo as an inherent reality
rather than a consequence of historical and social constructs that limit women'’s
roles to domestic tasks. In other words, while the statement itself is not inherently
sexist, given the social reality in Kosovo where women indeed perform most of
the domestic and care work, the absence of structural critique fails to challenge or
contextualize why this reality persists and it maintains the violence. Another strik-
ing example comes from the critical thinking exercises in the 12th-grade Biology
textbook, which implicitly justify male authority over women'’s career choices. In
the critical thinking section on page 371, the question, ‘If your sister wants to join
the military or police, what would you think of this gesture?’ carries at least two
underlying impIications.mThe first is that one has the right of authority or judgment
on a sister’s career choice. Second, it frames such a decision not as a legitimate
career pursuit, but rather a mere ‘gesture,’ trivializing the seriousness of the choice.
The use of the word ‘gesture’ instead of ‘choice’ diminishes the agency of women,
implying that pursuing such careers is somehow a performative act, rather than a
valid autonomous decision.

Sexist language, gender bias and human rights

The analysis has shown that textbooks in Kosovo continue to rely on sexist and bi-
nary worldviews in their language and imagery. The sexism and gender bias found
in the text stands in direct opposition with both human rights standards and activ-
ist attempts by NGOs, human rights organizations, and other individuals to arrive
at an inclusive society in Kosovo in which all individuals are represented with equal
belonging, dignity, and respect. In order to achieve this, it is essential that the text-
books evolve with educational material enabling students to both question and
challenge the limitations imposed by traditional norms.

4.3.2 Stigmatization based on age: the representation
of children, adolescents, and older individuals

Analysis and discussion

A significant observation of the research team upon analyzing the textbooks con-
cerned the discriminatory portrayal of certain individuals based on their age, which
is referred to in terms of ageism. In this report, we align with the definition of the
concept as explained by the World Health Organization (WHO), which states that,
“Ageism refers to the stereotypes (how we think), prejudice (how we feel) and dis-
crimination (how we act) towards others or oneself based on age.”"" While pres-

10 Albanian original text: (Albanian: Nése motra juaj kérkon té inkuadrohet né ushtri ose polici cfaré mendimi keni
pér kété gjest?)

11 WHO (2024), definition of ageism.
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ently ageism is often linked with older population groups, as seen across social
media,”? any kind of generalizing or essentializing ascription to an age group is age-
ism, and can be considered as problematic. The data corpus consists of numerous
formulations that depict individuals from certain age categories in stereotypical or
generalized ways, both implicitly and in more explicit ways. This includes discrim-
inatory formulations vis-a-vis (1) children, (2) adolescents and (3) older generation
groups.

The first age group subjected to forms of ageism in the textbooks are children. Tex-
tual reference relating to the position and role of children in the family and wider
society was observed to be problematic in a few cases. Although in most textbooks
consisting of educational material about children, the rights of the child are em-
phatically underscored (see for example Biologji 12, Biologji 11, Sociologji 11, etc.),
several formulations remain deeply rooted in outdated and even harmful notions.
An example of how text can implicitly perpetuate the belief that parental authori-
ty justifies physical discipline comes from the eleventh-grade sociology textbook.
While contextualized in a section that educates students about domestic violence
(114), the sentence “children are often subjected to the ‘legitimate’ beatings of their
parents (“Fémijét shpesh ndodhen nén goditjet ‘legjitime’ té prindérve te tyre, 116")
implicitly conveys that beatings can still be justified by some as legitimate, which
is never the case and should be avoided in educational textbooks. For more prob-
lematic references to children, see the Appendix 1.

The second category of individuals subjected to ageism in the textbooks are ad-
olescents. The following phrase from the tenth-grade textbook on civic education
is an example par excellence of how stereotyped characteristics of social behavior
are ascribed to adolescents:

“Shpesh vémeé re né bare dhe vende publike grupe té rinjsh gé kané dalé per té
biseduar dhe pér té kaluar ore té kéndshme né shogériné e pérbashkét, por né fakt
té gjithé jané duke paré celularét e tyre” (Edukaté gytetare 10: 65).'3

This statement reduces adolescent behavior to a negative stereotype portraying
them as disengaged and uninterested in meaningful interactions with their peers.
The text not only fails to acknowledge the role of technology in modern communi-
cation, specifically among adolescents, it attributes subjective, and negative char-
acteristics to the entire age group, thereby alienating the very students for whom
the educational material is intended. Numerous other textual references reducing
adolescents to a cliché can be found across the different textbooks (see data cor-
pus in the Appendix 1).

12 An example is the social media page on Instagram, Ageist

13 English translation: “We often see groups of young people in bars and public places who have come together to
chat and enjoy each other's company, but in reality, they are all looking at their phones” (Civic education 10:. 65)
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Arguably, the category most affected by ageist perceptions in the textbooks are
older generations, who are assigned to narrowly defined positions within society
and family structures. Rather than fostering nuanced and inclusive understandings
of how older generations may experience life, the textbooks often display biased
views of aging, as the following paragraph demonstrates:

“Nése dikush ka shéndet té miré, nuk éshté i shqetesuar pér financat, ka mar-
redhénie té mira me familjen dhe miqte, bén aktivitete ge e gézojné dhe i pélgejne,
mosha e plegéris€é mund té jeté njé periudhé e géezueshme e jetés” (Sociologji 11:
49)14

This paragraph exemplifies how the potential for a fulfilling life is often limited in the
textbooks to a set of predetermined conditions. Arguably, this not only implies that
individuals who do not meet these criteria are excluded from experiencing joy later
in life, it also suggests a narrowed vision of what contentment later in life looks like.
Including this kind of textual representations in educational material implies lack
of nuance and complexity in how the content relating to aging is conveyed. Resul-
tantly, students themselves can be discouraged from engaging in critical thinking
and exploring alternative perspectives on life at different stages. Numerous other
examples of ageist formulations can be found in the data corpus (Appendix 1) for
the reader’s review.

Ageist language, stereotypes, and discrimination

The analyzed textbooks include numerous reductive stereotypes linked with dif-
ferent age groups. A balanced reappraisal of textual reference to different age cat-
egories is required if the aim is to distance the educational material from overtly
subjective and simplistic notions on age and aging.

4.3.3 Discrimination based on physical
appearance, ability, and disability

Analysis and discussion

The empirical evidence collected throughout the analyzed textbooks captures
three main discriminatory frameworks which marginalize individuals based on their
physical appearance, intellectual ability and/or their personality traits, reinforcing
harmful stereotypes and exclusionary narratives. First, the textbooks perpetuated
simplified links between the perceived physical attractiveness of individuals and
their social status and desirability in society. Particularly illustrative of this miscon-
ception is the following paragraph of the twelfth-grade textbook on psychology:

14 English translation: “If someone is in good health, not worried about finances, has good relationships with fam-
ily and friends, and engages in activities that bring them joy and pleasure, old age can be a joyful period of life"
(Sociology 11: 49).
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“Nése pér shkak té gjeneve, ju keni njé trup dhe fytyré térhegése, shumé njeréz
mund té jeneé té buzéqeshur pérkundrejt jush, t'ju ftojné népér festa dhe té pérpigen
té béhen miq me ju” (Psikologjia 12 Shkenca shogérore natyrore: 26)."°

The text bases its statement on a logical fallacy that establishes a direct link be-
tween perceived physical attractiveness and social acceptance. By suggesting that
this linkage is somehow the main determinant of one's social value and stand-
ing in society, the text reduces complex human connections to appearance-based
judgements. This framing is not only unacceptable for reinforcing harmful beauty
standards, thereby excluding those who do not conform to arbitrary beauty norms.
Rather, by also presenting this link as an absolute truth, it undermines the role of
educational textbooks to cultivate critical thinking among students and understand
nuance. Other instances linking physical appearance to sociability are, for instance,
“the physical appearance of a person has a great effect on how others perceive
them” (Psychology 11, Natural science: 124). Other examples equally prevalent in
the textbooks perpetuate links between beauty and intelligence:

“Njerézit ndihen mé miré me veten e tyre, kur shogérohen me njeréz té cilét te
tjerét i konsiderojné si té déshirueshém. Ne shpesh | konsiderojmé ata gé jané
fizikisht té€ bukur si mé interesanté, mé socialé, mé intelegjenté, mé té kendshém
etj ...” (Psikologjia 11: 124)1°

Indeed, in this example, the text not only links sociability with physical attributes
but also extends this association to traits such as intelligence, kindness, and per-
sonal worth. Moreover, the way these implications are framed within the textbooks
reinforces superficial value systems rather than critically challenging them. This
lack of nuance in the educational context is not only problematic as it perpetuates
stereotypical thinking,rather, it also misses opportunity to encourage students to
engage in deeper critical thinking. This holds especially true when we consider
the accompanied illustrations, which supposedly provide visual representations of
these perceived values.

15 English translation: “If, due to your genes, you have an attractive body and face, many people may smile at you,
invite you to parties, and try to become friends with you" (Psychology 12 social sciences: 26).

16 English translation: “People feel better about themselves when they associate with individuals whom others
consider desirable. We often view those who are physically attractive as more interesting, more social, more
intelligent, more pleasant, etc.” (Psychology 11: 124)
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Figure 5 lllustration accompanying the text in Psychology 11 (124)

While the image lacks a caption in the textbook, it is conspicuously placed under
the section on physical appearance on page 124 of Psychology 11, thereby suggest-
ing that it visually represents the characteristics described in the accompanying
text.

Language that discriminates both explicitly and in more implicit ways based on
intellectual ability and / or disabilities is also prevalent in the textbooks, which
we pointedly demonstrated earlier in the report with respect to the description of
individuals with Down Syndrome (see section 3). On the opposite end, sugges-
tions of superiority based on the intellectual abilities of (groups of) people is equal-
ly evident in the respective textbooks. Phrases such as the following description
about individuals' reactions on the rapid evolution of societies, “Pér njé veézhgues
té zakonshém, pér njé person pa njohuri shkencore, ndryshimet jané aq té shpejta
dhe té papritura sa shkaktojné ankth tek ata” (English: For the average observer,
for a person without scientific knowledge, changes are so rapid and unexpected
that they cause anxiety in them,” Sociology 11: 16). The implication that one must
possess scientific knowledge in order to cope with change in society is not only
factually incorrect. It also favors those with academic credentials over others in
a manner that is simultaneously unequal and illogical. In an educational context,
these formulations foster elitist narratives and harmful hierarchies that marginalize
individuals who are differently abled or of average ability, promoting a perception
of those with specialized knowledge as superior to others. All formulations pertain-
ing to this type of discrimination are systematically cataloged in the data corpus
located in the Appendix 1.
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Finally, stereotyping based on personality traits, success and/or profession include
generalizations that reinforce the notions that only certain types of individuals traits
are valuable in society or deserving of respect. Like the previous instance, the fol-
lowing example from the twelfth-grade sociology textbook similarly forges links
between success and societal standing:

Eshté gjerésisht e pranueshme se né ¢do shogéri njerézve me sukses mé té larté
u sigurohet statusi dhe respekti meé i larté shoqéror, ndérsa atyre me sukses me té
ulét, statusi mé i ulét.” (Sociologji 12: 110)"7

In addition to promoting a rigid perception of success equating it to social standing
and respect, these traditional markers are contrasted with seemingly less tradition-
al traits such as creativity. Notably, the textbooks adopt a more negative descrip-
tion of individuals with alternative personality strengths. Particularly illustrative in
this respect is the description of creative people in the Psychology book of twelfth
grade:

“Né anén negative ata priren té kené ego té madhe, e cila i bén té pandjeshém ndaj
nevojave teé té tjeréve. Ata mund t'i arrijné géllimet e tyre né kurriz té té tjeréve dhe
mund té jené kaq té péerfshiré né punén e tyre, sa té pérjashtojné té tjeret.” (Psi-
kologjia 12: 79)'®

Although the textbook attributes this description to unnamed ‘researchers’ (see
page 78), it neglects to provide the names of the researchers or details about when
or how the study was conducted. In terms of its content, the text not only gen-
eralizes creative persons but it also pathologizes creativity by associating it with
negative traits such as egocentrism, and insensitivity. This can create a one-di-
mensional and stereotypical portrayal of creativity that discourages students in
any educational environment from identifying as creative personalities, embracing
their talents and pursuing creative activities. The accompanying image of a blue
banana captioned simply with the word “different” brings into sharp perspective
how creativity is cast as something abnormal, and thus undesirable (see figure 6).

17 English translation: It is widely accepted that in every society, individuals with higher levels of success are grant-
ed greater social status and respect, while those with lower success receive lower status (Sociology 12: 110).

18 English translation: On the negative side, they tend to have a big ego, which makes them insensitive to the needs
of others. They may achieve their goals at the expense of others and can be so absorbed in their work that they
exclude others.” (Psychology 12: 79)
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Figure 6 image accompanying text on creative people
(Psychology 12: 79)

Physical attributes, ability, and discrimination

Considering the data analyzed, it is evident that some of the textbooks contribute
to a distorted portrayal of individual worth linked with superficial markers of social
identity. Rather than providing educational content that questions preconceived
ideas about beauty standards or success, encouraging a more multifaceted and
complex understanding of human identity, the text reinforces societal hierarchies
and marginalizes those who fall outside normative expectations. It is therefore es-
sential that moving forward these educational materials are revised so they ensure
that students are exposed to a more inclusive and nuanced perspective on individ-
ual worth.

4,3.4  The representation of the LGBTQI+ community

The manifestation of discrimination against individuals from the LGBTQI+ commu-
nity, as reflected in the collected data, takes three primary forms in the analyzed
textbooks: explicit bias, implicit prejudice, and exclusion through omission. The
first sense consists of overt manifestations of exclusion, in which any mention of
the community contains conspicuously derogatory language. Numerous offensive
formulations appeared throughout the textbooks deprecating same-sex orientation
or gender identifications. As in the examples shown in section 4.1.1 above, descrip-
tions pertaining to gender identity and sexual orientation are notably explicit in
expressing deprecatory sentiment. The following paragraph of the eleventh-grade
sociology textbook is an illuminative example:
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Njé genie e socializuar né ményre korrekte, ne fillim té shek XXI jo vetem gé do té
dijé qe ekzistojné dy sekse, gé me té verteté nuk mund t'i ndérrosh (pérjashto ndée-
rhyrjet moderne mjekésore lidhur me ndryshimet e mundshme té organeve sek-
suale) dhe, rjedhimisht edhe dy lloje rolesh gjinore gé klasifikohen sipas seksit, por
duhet té dijé gé ekzistojné edhe orientime té tjera seksuale, té kundérta me seksin
natyror, si¢ jané homoseksualiteti dhe biseksualiteti (Sociologji 11:123).1°

What is particularly interesting about this paragraph is the maintenance of binary
classifications based on biology as the key determinant of both gender identities
and sexual orientation, while simultaneously acknowledging the existence of dif-
ferent sexual preferences as “contrary to natural sex.” The wording used in this
paragraph implies that only two gender roles exist, which are inextricably linked to
one’s sex regardless of “modern medical interventions related to possible chang-
es in sexual organs.” In this way, the text challenges overtly the validity of sexual
reassignment and non-binary identities, thereby opposing more inclusive views
of gender identity and sexual orientations as fluid and diverse conceptualizations.
Another example depicting the same kind of problematic wording can be found in
the following paragraph:

Cdo gjé do té ishte mire nése identifikimi i identitetit gjinor té ishte kaq i thjeshte
[...] ku njeriu thjesht e kuptonte se ishte mashkull apo femér dhe sillej né ményren
e duhur si¢ kérkonte familja dhe shogéria (Sociologiji 11: 122)2°

The text is explicit in its subjective assertion that “everything would be fine" if in-
dividuals would accept their gender as either male or female and conform to what
is presented as “proper behavior” as expected by family and society. This mindset
reduces the vast spectrum of gender expressions to an “inconvenience” and dis-
ruption in an otherwise orderly society. Other text framed as explicit discrimination
vis-a-vis the LGBTQI+ community is cataloged in the data corpus in the Appendix
1.

More implicit bias vis-a-vis the LGBTQI+ community is also evidenced across the
textbooks. This kind of prejudice is often carried out in less overt forms, and is of-
ten the result of internalized social norms and conceptions.21 An example can be
found in the eleventh-grade sociology textbook, which states that “Kohét e fundit
kéto cifte kérkojné g€, né menyre legale, té adaptojné fémijé pér té formuar famil-
je "té vérteté” (Sociologji 11: 113)22 By putting the term real (Albanian: vérteté) in

19 English translation: “A correctly socialized being at the beginning of the 21st century will not only know that
there are two sexes, which truly cannot be changed (except for modern medical interventions related to possible
changes in sexual organs) and, consequently, two types of gender roles classified according to sex, but must also
know that there are other sexual orientations, contrary to natural sex, such as homosexuality and bisexuality”
(Sociology 11: 123)

20 English translation: Everything would be fine if gender identity were as simple as [...] where a person simply
understood that they were male or female and behaved accordingly as required by the family and society.” (So-
ciology 11: 122)

21 American Psychology Association (APA, 2024), implicit bias.

22 English translation: “Recently, these couples have been seeking, in a legal way, to adopt children in order to form
a 'real’ family.”
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qguotation marks it suggests skepticism against same-sex families by implying that
family structure is not legitimate. This form of bias reinforces the idea that only fam-
ilies formed by heterosexual couples are valid, dismissing the diversity of the family
structure. The example shown regarding the debate on Parent 1 and 2 mirrors the
same kind of discriminatory discourse.

The third form of discrimination manifests through the complete omission of any
reference to LGBTQI+ communities. In contexts where it would be appropriate to
discuss sexual orientation, such as in the biology textbooks for grades 10, 11, and
12, either no mention is made (biology 10 and 11), or there is only a brief, superficial
acknowledgment of the existence of different sexual orientations (biology 12). To
put in perspective, this is often contrasted with lengthy heteronormative descrip-
tions and explanations on adolescent behavior, and sexual development in relation
to the opposite sex. By omitting the discussions on diverse sexual orientations, the
textbooks fail to provide an inclusive educational platform in which LGBTQI+ iden-
tities are recognized.

Bias and discriminations against the LGBTQI+ community

The pervasive forms of bias and discrimination towards the LGBTQI+ community
evidenced in the textbooks must be urgently addressed, and replaced with content
that presents respectful, and comprehensive representations of all identities. This
revision should not only address the removal of harmful language but also include
positive and empowering discussions around gender and sexual diversity.

4.3.5 The othering of ethnic identities
and the portrayal of race

Albanian national identity vis-a-vis the Other in history textbooks

In resonance with other studies, which have analyzed the reproduction of national
identity through the binary lens of we versus them (hereafter: the ethnic Other),
the analysis of the respective textbooks in the discipline of history similarly reveals
a tendency to other ethnic, racial, and religious identities. Throughout the history
textbooks,?3 An Albanian-centric vision of national history is presented which pri-
oritizes the role of the Albanians in history and positions them in an opposite posi-
tion vis-a-vis the offending Other during different phases of Kosovo's socio-polit-
ical trajectory. In this construction, the historical Other is linguistically defined as
the “enemy” (Albanian: "armiku”), the aggressor or the or the occupier (Albanian:
pushtuesi or “sunduesi”), specifically in relation to the Ottoman Turks, the Serbs,
and during World War I, the Italians, and the Germans. The framing mirrors a clear
division maintained in the history textbooks between the Albanian national identity
and those external forces that have threatened its existence.?

23 History 10, 11,12 and 13.

24 See History 12: 32 and the narrative about the Albanian Rebellion against the Ottoman Turks, for example or 190
on the activities of the Kosovo Liberation Army (KLA) during the decade of the 1990s.
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Another key issue with the history textbooks concerns the omission of certain con-
tested memories or conflicting perspectives in order to sustain a cohesive, yet over-
simplified vision of national identity. For example, while the twelfth-grade history
textbook thoroughly explains the historical events in the Balkans during the World
War ll, it fails to critically engage in the contested narrative of Albanian collabora-
tion with the Germans through the SS division ‘Skenderbeg,’ which is discussed in
several histories about Kosovo including Tim Judah (2001), Raymond Detrez (1996,
1999) and Noel Malcolm (1999).

The representation of the Kosovo conflict and the events leading up to
the war in the history textbooks

The narrative structure in the history text on pages 190-193 (History 11) develops
the different stages of the conflict in Kosovo in a manner that may be perceived as
one-dimensional and misleading. It prioritizes the Kosovo Liberation Army (KLA)
and its formation and actions as an early development in Kosovo's historical tra-
jectory. The emphasis on a singular, heroic resistance of the Kosovo Liberation
Army against the Serbian state is presented in the first phase of the conflict as
“faza e pare: 1981-1990" (First phase: 1981-1990), which describes the “kristalizimi
i organizimit dhe ndjenjés kombétare” (English: the crystallization of the organiza-
tion and cultivation of national sentiment, p. 192), by developing a rather simplistic,
and direct line between the Kosovo protests of 1981 and the formation of the KLA.
This forged linkage is not only factually incorrect, as the KLA did not exist in the
1980s, and only surfaced in Kosovo in the mid 1990s (Detrez 1999, Judah 2008), it
also aligns with a nationalist discourse that romanticizes warfare at the expense of
acknowledging broader socio-political dynamics. Indeed, the focus of the text is on
“four phases” of the war while zooming in exclusively on the perceived valor and
sacrifices of the KLA fighters, specifically Adem Jashari, and other Albanian figures.
The nationalist discourse is particularly evident in the following example, "UCK-ja
tregoi njé triméri t& pashembullt dhe heroike kundér pushtuesit serb.”2° (English:
“The KLA demonstrated unparalleled and heroic bravery against the Serbian oc-
cupier.”). While recounting the Albanian struggle for liberation, the text minimizes
the conflict to a dichotomous struggle between “victors” and “enemies,” thereby
obscuring mutual victimization and more complex allegiances. This is particularly
prominent on page 193 when the civilian casualty statistics are obscured in favor
of mentioning statistics relating to just the losses suffered by KLA soldiers in the
following sentence:

Me kéeté marréveshje perfundon edhe lufta né Kosové e cila la pas pasoja té€ médha
ashtu edhe me déme materiale. Sipas statistikave, UCK-ja pati rreth 1500 luftétare,
gé rané deshmoré pér liriné e Kosovés dhe rreth 2000 té plagosur. (Histori 12: 192).

25 See History 12:192.

26 English translation: “With this agreement, the war in Kosovo ends, which left behind significant consequences,
including material damage. According to statistics, the KLA had around 1,500 fighters who fell as martyrs for the
freedom of Kosovo and around 2,000 wounded.” (History 12: 192).
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The portrayal of KLA losses without explicit mention of similar statistics for civilian
casualties, and other atrocities committed during the war maintains a skewed vi-
sion of war that denies the genuine human experience of war and the toll it takes
on human lives. Indeed, the absence of civilian casualty statistics or any approx-
imation of human losses beyond KLA fighters creates a perception of selective
mourning where the grief of one group is recognized and commemorated while the
suffering of the other is obscured. Such a representation not only undermines the
complexities of war, but also risks deepening ethnic divisions by reinforcing singu-
lar, and ethnocentric narratives. In a similar vein, NATO's intervention, as phase 5
in the textbook (p. 192), is positioned as a direct response, and continuation of KLA
efforts. This framing of the conflict cements a linear and binary narrative that por-
trays the international involvement as the unequivocal endorsement of the KLA's
objectives rather than a response to broader humanitarian concerns.

In short, a revision that presents a more nuanced historical account and considers
the multiplicity of perspectives and experiences of interlinked suffering is neces-
sary to provide a more balanced understanding of the conflict’s legacy today. Fur-
thermore, any history textbook at this level of students’ academic trajectory should
involve a critical examination of how such nationalist narratives may contribute to
ongoing tensions rather than perpetuating one-sided accounts of history.

Visibility and representation of ethnic non-majority communities in
Kosovo

In addition to the us-them dichotomy, all the history textbooks overlook the histor-
ical presence of the other ethnic communities in Kosovo. Despite Kosovo's stated
multi-ethnic identity, the role of ethnic non-majority communities is relegated to a
marginal position rather than addressed in any meaningful way?’ The relationship
with the ethnic Serbs, moreover, is presented strictly in conflict-ridden terms. For
example, when discussing the position of the Albanians within former Yugoslavia,
the textbooks omit any reference to Kosovo's societal structures as multi-ethnic;
there is no mention of its ethnically diverse composition in the past.?8 The same
holds for how the Roma community’s long standing historical presence in Kosovo
is obscured from mention. While described just once in sociology, i.e., textbook
12 describes Kosovo's “multi-ethnic society, “ including the Roma, Egyptian, and
Ashkali communities (Sociology 12, see appendix), the history books fail to men-
tion their socio-political and cultural trajectory. This observation substantiated the
interpretation of the textbooks as conveying a very ethnocentric Albanian perspec-
tive of Kosovo's past, leaving little to no room for the critical development of a
broader understanding of history among students which acknowledges the many
facets and cultural factors that contribute to the shape of Kosovo society today.
Generally, history textbooks omit the nuanced experiences and historical position
of different ethnic non-majority communities living in Kosovo.

27 They are mentioned in a very limited range of spheres, as for example the phrase where Kosovo's present-day
ethnic composition is discussed in the tenth grade sociology textbook on page 24.

28 See section “Pozita e shqiptaréve né Jugosllavi. Pérpjekjet pér té drejtat kombétare,” History 12: 181 - 189
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Race and orientalist stereotypes 2°

The portrayal of race across the textbooks often mirrors reductionist notions about
racial identity, which are both outdated and overly simplistic. For example, the link
made between the features of a person with Down Syndrome and those of the
“Mongoloid race” is a form of racism that opposes modern scientific terminology.
Other problematic formulations relate to stereotypical portrayals of other cultures,
including the Japanese or the Masai (in Kenya) who are less likely to express their
emotions compared to westerners and other population groups3°

Against this discussion, it is essential to revise the history textbooks, and other
educational material to ensure they reflect an inclusive worldview and more up to
date historical research that respects the heterogeneity of different races, cultures,
and religions.

4.3.6 Other Inappropriate formulations, irrelevant
links, and factual errors

Emerging from the collected data are numerous instances of discrimination where
the respective authors’ voice is overly subjective, expressing personal opinions
rather than objective analysis, or presenting factually incorrect information. A case
demonstrating the former is the following text: “Pérkunder bindjes se krijuar se
njerézit gé merren me puné intelektuale jetojné shkurt, historia njeh raste ge edhe
ata té kené jetuar mjaft gjaté.”3! The problem of this sentence lies in the vague
nature of the claim “created belief” (Albanian: bindjés sé krijuar), falsely claiming
that this idea is a general preconception in our society, which is not true. Another
illustration of a factual error is the sentence, "Historia njeh raste ku disa njeréz kanée
jetuar me tepér se 200 vjet (psh. Anglezi Tomas Korner ka jetuar me se 207 vjet).

This statement perpetuates a factual inaccuracy and myth which is not supported
by credible sources, and could mislead students about discussions surrounding
longevity.

Finally, while sensu stricto not discriminatory, it is worth noting that the textbooks
include non-contextualized content that lacks local relevance and fails to engage
with the specific context of Kosovo. In the Biology textbook for twelfth grade, for
instance, the authors fail to include any statistical data about Kosovo regarding the
number of deaths because of lung cancer, or AIDS, (or other statistics whatsoev-
er) which they do for the USA33 Moreover, the data presented is often outdated,

29 Orientalism refers to the way in which the West has historically constructed the East in stereotypical terms from
a perspective of Western superiority. For more, see Edward Said and Orientalism, accessed via Youtube (2024).

30 The reader can refer to these examples in the Psychology textbook of the eleventh grade on page 103.

31 English translation: “Despite the prevailing belief that people who engage in intellectual work live shorter lives,
history knows cases where even they have lived quite long” (Biology 10: 233).

32 English translation: “History knows cases where some people have lived for more than 200 years (e.g., the En-
glishman Thomas Korner lived for over 207 years) (Biology 10: 233).

33 See biology 12: 202, 248, 333, 364.
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referring to the 1990s and early 2000s. Although these errors do not link directly
with discrimination, they create an indirect link by evoking at least two significant
impressions in the mind of an engaged reader. The first is that they undermine the
value of local identity and context by prioritizing foreign examples. Secondly, they
implicitly reinforce the idea that some groups, people, or experiences are more
relevant and important than others, contributing to a sense of inferiority and exclu-
sion.

4.3.7 Textand image: reinforcing discriminatory
narratives through visual representation

In addition to examining discriminatory language from a textual perspective in the
textbooks, the study found that the imagery presented frequently reinforces exclu-
sionary, stereotypical, and biased notions of belonging. As demonstrated by the
examples discussed in the report, textbook visuals can be appropriated to ampli-
fy either directly or through more covert techniques the discriminatory narratives
portrayed - a poignant example is the image of the banana with the simple word
“ndryshe” (English: different) featured in the description of how creative person-
alities are self-centered in society, according to the Psychology 12 course mate-
rial. This exclusionary and discriminatory language holds true with the depiction
of Down Syndrome, as well, in the biology textbook discussed above, and in the
gendered portrayals of girls, women and LGBTQI+ individuals.

Notably, however, the images also lack representational diversity across racial, eth-
nic, and regional characteristics, as well as visible markers of disability and other
distinctive traits. Indeed, rather than contextualizing images to reflect the diverse
population of Kosovo and the broader region, the textbooks seem to rely on pre-ex-
isting visuals that predominantly feature individuals with Western European traits,
thereby lacking local characteristics as well as failing to represent any kind of eth-
nic and cultural diversity.
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5 Conclusion

This report presented a critical examination and discussion of the various manifes-
tations of discrimination found in the textbooks at the upper secondary education
level in Kosovo (grades 10, 11 and 12). Through a thorough analysis of the textbooks,
both in language and image, it has become evident that these textbooks still per-
petuate stereotypes, gender bias, ageism, and other forms of discrimination. The
examples adopted in the report underscore the critical need for reframing language
use in educational materials to not only reflect, but also help shape an inclusive
worldview that aligns with contemporary human rights standards. The following
few paragraphs encapsulate the main observations drawn from the analysis and
academic report:

The treatment of gender roles as discussed shows marked reliance on patri-
archal structures and norms with women consistently portrayed in subordi-
nate and domestic roles. Furthermore, binary representations of gender are
reinforced, which constrain the possibilities for students to develop a more
nuanced understanding of gender identity. Rather, the portrayals propel rig-
id and exclusionary perspectives that undermine progress towards gender
equality.

Ageism is another prevalent theme of the discriminatory language found in
the textbooks. The representation of children, adolescents and older adults
is often reductive and lacks complexity, which in turn fosters a limited view
on individuals’ potential during various stages in life. Along with the por-
trayal of adolescent behavior in stereotypical terms, the textbooks neglect
the diversity of individual experiences, potentially discouraging students
from exploring nuances of age and aging. The representation of individuals
based on physical appearance, intellectual ability and professional success
is another area in need of reform.

The analyzed data showed consistent inappropriate links between physical
beauty and social worth, not only marginalizing those who do not conform
to arbitrary norms of attractiveness but also reinforcing stifling the devel-
opment of critical thinking among students beyond superficial social hier-
archies.

Discrimination against the LGBTQI+ community is both overt and subtle
within the textbooks. The analysis has demonstrated explicit and implicit
bias and problematized the question of visibility and representation in the
textbooks. Moreover, the continued pathologizing of non-heteronormative
identities should be urgently addressed.
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Finally, the representation of ethnic identities in Kosovo's history textbooks
has revealed an Albanian-centric narrative that falls short of adequately ad-
dressing the complex multi-ethnic history of the country. Additionally, the
omission of significant events contributes to incomplete and biased under-
standings.

In addition to these specific forms of discrimination, the analysis has iden-
tified numerous other instances of inappropriate formulations, irrelevant
links, and factual inaccuracies that while not directly discriminatory contrib-
ute to a wider culture of exclusion.

Images of individuals are not diversified or inclusive, and present a clear
lack of contextualization and visualization of citizens with various different
ethnic and/or racial backgrounds, abilities and other physical characteris-
tics and attributes.

Given these shortcomings in the textbook, we posit that the educational mate-
rial requires significant revision to reflect contemporary understandings of gen-
der, sexuality, race, age and ethnicity. More importantly, they should foster critical
thinking and encourage students to question stereotypes and discriminatory prac-
tices rather than reinforcing them. By adopting more inclusive, accurate, and con-
textually relevant materials, meaningful steps can be taken towards the creation of
an educational environment that values the diversity of all its students.

6 Recommendations

Based on the observations presented in the report, the following recommendations
underscore the responsibility of different stakeholders in the revision of the school
textbooks, and the creation of an educational atmosphere free from discrimination.
In what follows, we suggest systemic changes, targeted trainings, and collabora-
tive initiatives between the Ministry of Education, teachers, and parents:
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For the Ministry of Education, Science,
Technology, and Innovation (MESTI)

The MESTI must prioritize a systematic overhaul of textbooks to ensure they
align with human rights frameworks, gender equity, and inclusive content.
This revision should eliminate sexist, ageist, homophobic and ethnocentric
language, replacing them with inclusive narratives;

The MESTI should introduce a review cycle for textbooks to ensure their
continued relevance, with updates every 3 to 5 years to maintain alignment
with international human rights standards;

The MESTI should mandate that educational content reflect Kosovo's social
and cultural landscape, and should avoid overreliance on foreign examples
or outdated data;

The MESTI should develop an annual training program for textbook authors,
publishers, and educators focusing on promoting inclusivity, gender sensi-
tivity, and bias elimination in educational content;

Training must also be extended to the textbook approval committee to equip
them with contemporary understandings of gender, ethnicity, and disability
issues.

The MESTI should establish a more transparent dual review system for
textbooks, wherein external experts from academia, civil society, and in-
ternational organizations are involved in the approval process. A transpar-
ent feedback loop, where teachers, students, and parents can provide their
evaluations of textbooks, should also be established;

The MESTI should Implement a pilot program for new or revised textbooks
in select schools in order to gather detailed feedback from both teachers
and students on the appropriateness of content, as well as any cultural or
linguistic sensitivities that need further revision before final approval;

The MESTI should report annually to the Kosovo Parliament on the effective-
ness of the textbooks, including any challenges in revision, the incorpora-
tion of inclusive narratives, and recommendations for further improvement.
izing of non-heteronormative identities should be urgently addressed.
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For the schools and the teachers

Schools and teachers must actively engage with students to challenge any
discriminatory language or content in existing textbooks;

Schools should develop internal teacher training programs on inclusive
pedagogical practices to help teachers foster critical reflection on gender
roles, ethnicity, race, and disability in the classroom;

Schools and teachers should work closely with the Ministry, providing valu-
able insights into how textbooks are received in classrooms, and how they
can be improved;

Schools and teachers should establish monitoring systems to evaluate how

textbooks affect learning outcomes and whether they foster inclusivity and
critical thinking.

For Parents

Parents should participate in textbook reviews through established par-
ent-teacher associations (PTAs) or civil society groups;

Parents should promote the discussion of topics in the home such as gen-
der roles, ethnic diversity, and inclusion by creating a safe environment that
reinforces positive attitudes;

Parents should advocate for the representation of diverse ethnic communi-
ties in Kosovo,
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"Nése pér shkak
té gjeneve, ju
keni hjé trup dhe
fytyré térhegése,
shumé njeréz
mund té jené té
buzégeshur
pérkundrejt jush,
t'ju ftojné népér
festa dhe té
pérpigen té
béhen mig me
jur

"Gjenet
ndryshojné
sjelljen tuaj,
duke ndryshuar
ményrén se si

“Meshkujt mund
té pérjetojné
ndryshime, té
cilat lidhen me
pakésimin e
testosteronit (p
sh., reduktim té
prodhimit té
spermés), por
kéto ndryshime
jané mé pak té
dukshme nga
ato qé
pérjetohen nga
femrat.”

"Né kété
periudhé, e zené
vendin e tyre né
familje dhe né
rrethin social.”

"Né kété fazé

Ky pohim nénkupton se térheqja fizike, e pércaktuar
nga tiparet gjenetike, pércakton pranimin social dhe
trajtimin pozitiv. Njé pérkufizim i tillé mund té jeté
pérjashtues, pasi sugjeron qé njerézit qé nuk
pérmbushin disa standarde fizike mund té trajtohen mé
pak pozitivisht. Kjo rrezikon té promovojé njé sistem
vlerash té ngushté, té bazuar né pamjen, i cili nuk
pérputhet me parimet gjithépérfshirése té té drejtave té
njeriut gé theksojné dinjitetin dhe baraziné pér té gjithé
individét, pavarésisht pamjes sé jashtme.

Ndérsa kjo fjali éshté shkencérisht e sakté né

pé imin e rolit té gj ikés né formésimin e
ményrés se si individét mund té perceptohen ose
trajtohen, ajo rrezikon té thjeshtézojé tej mase
ndérveprimin kompleks midis gjenetikés, mjedisit dhe
sjelljes sociale. Eshté e réndésishme té shmangen
piképamjet deterministe qé sugjerojné se individét
pércaktohen plotésisht nga gjenet e tyre. Njé theks mé i
madh mbi faktorét socialé dhe mjedisoré qé mund té
zbusin ose té ndryshojné prirjet gjenetike do té ishte mé
nhé pérputhje me parimet e té drejtave té njeriut,
veganérisht né lidhje me agjenciné dhe baraziné.

E krahason burrat dhe graté né njé ményré qé mund té
minimizojé pérvojat e burrave. Pohimi nénkupton se
ndryshimet qé pérjetojné burrat me moshén jané mé
pak té dukshme ose mé pak té réndésishme se ato me
té cilat pérballen graté, gjé qé mund té ulé réndésiné e
sfidave té burrave gjaté plakjes. Pér mé tepér, ai
pérgjithéson duke u fokusuar vetém né dallimet
biologjike, duke thjeshtésuar procesin e plakjes si
kryesisht hormonal pér té dy gjinité. Kjo lloj gjuhe mund
té pérforcojé stereotipet mbi ményrén se si burrat dhe
graté pérjetojné ndryshimet fizike, duke 1éné pas dore
ményrat e ndryshme se si individét e té dy gjinive mund
t'i pérgjigjen plakjes. Kjo rrezikon té krijojé njé
cekuilibér duke sugjeruar se pérvoja e njé gjinie éshté
né ményré té qenésishme mé e dukshme ose mé e
réndésishme se e tjetrés. Tutje, fjalia supozon njé
kéndvéshtrim bi e sé dhe mund té pérjashtojé
pa dashje individét transgjinoré ose jo-binaré, pérvojat e
té ciléve me trupin e tyre mund té mos pérputhen me
kéto pérgjithésime.

Fjalia né p njé rrugé icionale, duke sugjeruar
qgé té gjithé individét duhet té gjejné vendin e tyre né
rrethin familjar dhe shogéror. Kjo mund té
margjinalizojé ata qé nuk ndjekin rrugé tradicionale
shogqérore, si ata qé mbeten beqaré ose qé i japin
pérparési stileve té ndryshme té jetesés.

Fjalia 1 se pérmbushja personale dhe suksesi

éshté genésore
qé njerézit té
pérkushtohen né
zhvillimin e
marrédhénieve
intime dhe
familjare.”

"Femrat
pérjetojné
ndryshime né
sistemin e
riprodhimit.”

"Né kété kohé,
shumica e tyre
béhen edhe
gjyshér.”

"Nése dikush ka
shéndet té miré,
nuk éshté i
shqetesuar pér
financat, ka
marrédhénie té
mira me familjen
dhe miqté, bén
aktivitete qé e
gézojné dhe i
pélgejné, mosha
e plegérisé
mund té jeté njé
periudhé e
gézueshme e
jetés."

varen nga zhv i marrédhénieve intime ose familjare,
gjé gé mund té pérjashtojé ose té ushtrojé presion mbi
individét qé jané beqaré nga zgjedhja ose gé nuk jané
né gjendje té krijojné marrédhénie té tilla, duke
sugjeruar se kjo éshté njé qéllim thelbésor dhe universal
pér té gjithé.

Fjalia supozon njé kéndvéshtrim binar té gjinisé dhe té
pérjashtojé pa dashje individét transgjinoré ose jo-
binaré, pérvojat e té ciléve me trupin e tyre mund té
mos pérputhen me kéto pérgjithésime.

Pohimi supozon se té béhesh gjysh apo gjyshe éshté njé
pérvojé tipike pér té gjithé, gjé qé mund té pérjashtojé
ose margjinalizojé ata qé jané pa fémijé ose qé zgjedhin
té mos kené fémijé. Nuk i njeh strukturat e ndryshme
familjare dhe zgjedhjet individuale né lidhje me jetén
familjare.

Fjalia pérshkruan njé skenar té idealizuar té plakjes qé
mbésh te fal & si shéndeti, stabiliteti financiar
dhe marrédhéniet e forta sociale, duke pérjashtuar pa
dashje ata gé pérballen me sfida né kéto fusha, si té
sémurét iké, ata me é &ri fil iare
ose té izoluarit shogéroré.
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"Né anén
negative ata
[individét Kjo fjali bén njé pérgjithésim pér njerézit kreativé, duke i
psikologjia Gjimnazi i kreativ] prirenté  etiketuar ata si me ego té madhe dhe té pandjeshém. Ky
Lediana J(h_akol 12 shkencave 79 1 kené ego té stereotip mund té jeté pérjashtues, pasi supozon tipare
\ari shoqgérore- madhe, ecilai negative té personalitetit, duke i larguar potencialisht
gjuhésore bén té individét qé identifikohen si kreativé, por nuk pérputhen me
pandjeshém kété pérshkrim.
ndaj nevojave té
té tjeréve."
"Ata mund ti
arrijné géllimet e
tyre né kurriz té
Psikologjia_ :::; ::zalvle :':J':;T;.::; K-;-r pohim i pér_kl..l.ﬁz_on_indiv_iflét_kreatiyé.ﬁi ego_isté oss .
Lediana_Xhakol 12 - 79 1 - P pérgmues ndaj té tjeréve, gjé qé éshté njé gabim logjik qé
lari sl_\oq_erore- qu s eerfshlre lidh kreativitetin me personalitetin dhe éshté pérjashtues.
gjuhésore né punén e tyre,
saté
pérjashtojné té
tjerét."
Termat "negroide” dhe "mongoloide” jo vetém qé jané té
vjetruara nga piképamja shkencore, por gjithashtu ofenduese
né diskursin modern. Kéto terma jané pérdorur historikisht
pér té klasifikuar njerézit bazuar né tipare fizike si ngjyra e
lékurés dhe tiparet e fytyrés, por mbartin njé trashégimi
racizmi dhe justifikime pseudoshkencore pér hierarkité
racore. Edhe pa marré parasysh kontekstin e ploté, pérdorimi
“Disa i kétyre termave pérjetéson njé kuptim té démshém dhe té
antropologé diskredituar té diversitetit njerézor. Edhe pse fjalia paraqet
njohin tri raca njé perspektivé historike mbi racén, ajo nuk e njeh faktin se
themelore: kéto klasifikime racore jané hedhur poshté nga shkenca
Gjimnazi| evropelde, moderne. E marré e vecuar, nuk ka njé shqyrtim kritik ose njé
Sociologjia_Mu shkencave negroide dhe deklaraté qé tregon se kéto terma nuk jané mé té
hameLMaz_reku 12 shogérore- 19 3 mongoloide apa pranueshme ose té vlefshme né antropologjiné dhe
giuhésore né gjuhén sociologjiné bashkékohore. Pa kété lente kritike, lexuesit
popullore t& mund té keginfermohen duke menduar se kéto klasifikime
njohura si: e ende kané vleré shkencore. Qofté brenda ose jashté
bardhé, e zezé kontekstit, kjo fjali mund té forcojé sterectipet e démshém
dhe e verdhé. duke nénkuptuar se diversiteti njerézor mund té reduktohet
né disa kategori racore. Pa sqarime té métejshme ose
kontekst té pérshtatshém, ajo rrezikon té pérjetésojé ide té
vjetruara qé kané kontribuar historikisht né diskriminimin
dhe pabaraziné racore. Né pérgjithési, kjo fjali—pavarésisht
kontekstit—nuk pérputhet me parimet e tanishme té té
drejtave té njeriut apo me kuptimin shkencor modern, duke e
béré pérdorimin e saj té papérshtatshém pér diskursin
bashkékohor.
“ .
d'z::f;:e Pyetjet e listuara pér diskutim dhe vetévlerésim trajtojné
diskutim dhe koncepte té réndésishme si raca dhe etnia, por kam disa
.. . . shgetésime kur i konsideroj ato pérkrah parimeve moderne
:'“e::\:e‘;eﬂm LS té té drejtave té njeriut dhe kuptimit shkencor. Sé pari,
parkufizojmé pyetjet gé trajtojné pérkufizimin e "racés" dhe karakteristikat
o e TE) sipas té cilave dallohen racat duket se sugjerojné qé raca
Cilat jané éshté ende njé klasifikim i viefshém shkencor. Kjo mund té
vecorité sipas te pérjetésojé pa dashje kategorizimet e vjetruara racore, té
cilave dallohen cilat dihet se jané hedhur poshté nga shkenca bashkékohore.
racat? 3. A jane Raca tani njihet si njé konstrukt social, jo njé koncept i bazuar
o qér‘1 drueshme shkencérisht. Késhtu, duke i béré kéto pyetje né kété ményré,
shkencérisht ekziston rreziku qé studentét té keqinformohen duke
Gjimnazi i teorlté raciste? menduar se raca ka njé kuptim té brendshém biologjik.
Sociologjia_Mu T —— 4. C'éshté etnia Pér mé tepér, pyetja e treté, e cila pyet nése teorité raciste
hamet_Mazreku 12 chogérare- 20 / a;)o bashkasia jané té viefshme shkencérisht, mund té jeté problematike.
P . Duket se hap njé debat mbi viefshmériné e kétyre ideve té
gjuhésore e:mk_et‘i?ks. . hedhura poshté, gjé qé mund té jeté konfuze. Mendoj se do té
. el;r:itéom ishte mé miré nése do té sqarohej qarté se shkenca moderne
:::melore @ dhe parimet e té drejtave té njeriut i kané refuzuar teorité
bashkésisé raciste. Né vend gé té pyesim nése ato jané té viefshme
etnike. 6. Céshte shkencérisht, mund té jeté mé produktive té eksplorohet sesi
identiteti etnik? kéto teori jané hedhur poshté dhe démi gé kané shkaktuar.
Mendoni né Nga ana tjetér, pyetjet qé kané té béjné me etniné dhe
ményré kritike identitetin etnik duket se jané mé né pérputhje me kuptimet
Pérpiquni té bashkékohore. Megjithaté, edhe kéto mund té pérfitonin nga
béni dallimin njé kornizé qé thekson dimensionet e pasura kulturore té
ndérmjet races etnisé dhe sesi ajo éshté e ndryshme nga konstruktet e
e démshme racore té sé kaluarés.
dhe bashkésisé
etnike.”
“minoritetet Ky éshté njé pohim faktik, por éshté e réndésishme té
kryesisht jané theksohen gjithashtu kompleksitetet dhe sfidat me té cilat
Gjimnazi i banoré té njé pérballen grupet minoritare né lidhje me té drejtat e tyre,
Sociologjia_Mu 2 shkencave 24 2 territori té pérfagésimin dhe mbrojtjen nga diskriminimi. Pa njohjen e
hamet_Mazreku shoqérore- caktuar, brenda kétyre sfidave, teksti mund té anashkalojé pa dashje
gjuhésore y pérpjekjet reale té minoriteteve dhe réndésiné e mbrojtjes

njé shteti ne té

cilin ata jetojné” aktive té té drejtave té tyre, si¢ jané pércaktuar né kuadér té

legjislacionit kombétar dhe ndérkombétar.
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"Parafytyrimi i
hyjnisé si njé
kontrollor gé ‘sheh
¢do gjé’ e shtyn
njeriun qé té
kontrollojé né
vazhdimési
veprimet e veta
dhe té pérpiget qé
té respektojé
normat
elementare
shogérore.”

Pyetje dhe detyra
per diskutim dhe
vetevleresim.

"Cila éshté ndjenja

Né kété seksion, diskutimi nxit reflektimin mbi funksionet
sociale dhe psikologjike té& fesé dhe rolin e saj né formésimin e
vlerave morale. Ndérsa nuk qet gjuhé hapur diskriminuese
ose pérjashtuese né kéto pyetje, theksi mbi funksionet dhe
identitetin fetar mund té rrezikojé mar: alizimin e
perspektivave jofetare nése nuk paraqitet né njé ményré
neutrale dhe gjithépérfshirése.

Pér shembull, pohimi, "Cila éshté ndjenja e identitetit religjioz
pér besimtarin?” (Pyetje dhe detyra pér diskutim dhe
vetévlerésim, faqja 38) fokusohet né pérvojén e individéve
fetaré, por nuk pérfshin ata qé nuk identifikohen me ndonjé fe.
Njé qasje gjithépérfshirése do té pérfshinte pyetjen se si njeréz

e identitetit té ndryshém, si fetaré ashtu edhe jofetaré, e perceptojné

religjioz pér formimin

besil in?" e identitetit, duke siguruar gé edhe jofetarét té jené pjesé e
diskutimit.

"Pse vlerat morale
e pérbéjné anén
mé té viefshme
dhe té pélqgyeshme
té religjionit?"

“Sekti eshté grup i
vogél religjioz,
Jjozyrtar i formuar
nga ndarja
radikale e tij nga
organizata zyrtare
fetare.”

“Sekti manifeston
pakenagési jo
vetém ndaj
institucionit zyrtar
fetar, qofté ai
eklezi apo
denominacion, por
edhe ndaj
rregullimit
shoqéror dhe
politik ekzistues te
shtetit.”

"Sektet zakonisht
Jjané mé pak
tolerante ndaj
besimeve té tjera
fetare.”

"Sektet zakonisht
udhéhigen nga
njeréz kari; tiké,
qé kané a té
nxisin emocione té
forta te pasuesit e
tyre."

Kulti paraget
formén e
organizimit fetar té
shkallés me té ulét

[né pérshkrimin e
grupeve fetare]

"Pozita e Kulteve
sot nuk éshté e
miré."

Pér mé tepér, pyetja e reflektimit, "Pse vlerat morale e

érbéjné anén mé té viefst dhe té pélgyeshme té
religjionit?" (Pyetje dhe detyra pér diskutim dhe vetévlerésim,
faqja 38) supozon se vlerat morale jané té lidhura né ményré té
natyrshme me fené, duke pérjashtuar potencialisht kornizat
etike sekulare. Njé formulim mé gjithépérfshirés mund té
eksplorojé sesi sisteme té ndryshme—fetare dhe jofetare—
kontribuojné né arsyetimin moral.

Teksti i referohet sekteve si grupe qé jané
"jozyrtare" ose "té ndara né ményré radikale nga
organizata zyrtare fetare". Edhe pse kjo né vetvete
nuk éshté diskriminuese, karakterizimi i sekteve si
mé pak tolerante ndaj besimeve té tjera fetare dhe
né konflikt té& hapur me feté zyrtare dhe sistemet
politike mund té krijojé pérshtypjen se grupe té tilla
jané té prirura té jené pércarése ose té
padéshiruara. Kjo mund té rrezikojé stigmatizimin
e grupeve fetare minoritare ose sekteve.
Konkretisht, fjalia: "Sektet zakonisht jané mé pak
tolerante ndaj besimeve té tjera fetare." mund té
kontribucjé né njé pamje negative té sekteve.

Pé&r mé tepér, teksti sugjeron se sektet jané né
konflikt me té dyja, si me feté zyrtare ashtu edhe
me sistemet politike, gjé qé mund té shihet si
pérforcim i njé ndarjeje mes "feve té mira" zyrtare
dhe "sekteve té kéqija". Kjo mund té ¢ojé né
perceptime diskriminuese ndaj sekteve ose
grupeve qé nuk pérshtaten me kategorité kryesore
fetare. Fjalia: "Sektet zakonisht udhéhigen nga
njeréz karizmatiké, qé kané aftési té nxisin
emocione té forta te pasuesit e tyre." mund té
pérjetésojé stereotipe té udhéheqésve té sekteve
si manipulatoré ose shfrytézues emocionalé, gjé qé
mund té jeté pérjashtuese dhe problematike.

Pérshkrimi i kulteve si "njé formé mé e ulét e organizimit
fetar" dhe gé u mungon njé doktriné e garté mund té
kontribuojé né stigmatizimin e lévizjeve fetare mé té reja
ose mé té vogla. Ndérsa konteksti historik | dhéné éshté i
vlefshém, paragitja e kulteve si forma mé pak legjitime té
fesé mund té mos pérputhet me parimet e té drejtave té

& dhe besimit. Pohimi: "Pozita
i paraqget kultet pa
Jjustifikim té garté, por né njé ményré pérgmuese, gjé qé
mund té shihet si diskriminuese ndaj grupeve fetare mé
pak konvencionale. Kéto pérshkrime rrezikojné té
pérjetésojné stereotipe dhe gjykime negative pér disa
grupe fetare, té cilat mund té mos pérputhen plotésisht me
parimet e lirisé dhe L isé fetare té ksionuara né
kuadrin e té drejtave té njeriut. Pér té shmangur
pérforcimin e perceptimeve té démshme, teksti mund té
pérfitojé nga njé gjuhé mé neutrale gé respekton té gjitha
format e shprehjes fetare.
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Fundamentaliz
mi islamik, i cili
u aktualizua
shumé qé nga
sulmete Tl
shtatorit 2001, i
pérket
gjeneratés sé
dyté té lévizjeve
fundamentaliste
" (page 44,
paragraph 6)

"Kéto akte jané
njé
keqinterpretim
dhe
keqpérdorim i
fesé pér interesa
dhe géllime te
ndryshme nga
ato té fesé."

Eshté detyré e
gruas gé t'i
nénshtrohet dhe
ta respektoje
burrin e, nése
ajo keté nuk e
bén, atéheré
burri mund ta
detyrojé ate
pérmes
késhillimit,
ndéshkimit edhe
ushtrimit té
dhunés fizike.

"Meshkujt kané
shkallé mé té
larté té
vdekshmérisé,
ndérsa femrat
kané shkallé mé
té larté te
sémundshméris
&

Femrat
sémuren mé
tepér nga
sémundjet
kronike, késhtu
qé marrin mé
shpesh
shérbime
shéndetésore se
meshkujt.

“Shkolla
viereson
objektivisht
arritjet e
individit, ndérsa
vullneti i
individit mbetet
pércaktues pér
nivelin e arritur
té shkollimit.”

Fraza "fundamentalizmi islamik" lidh drejtpérdrejt
Islamin me dhunén dhe ekstremizmin, veganérisht
duke iu referuar sulmeve té 11 shtatorit. Kjo lloj gjuhe
mund té pérjetésojé stereotipat e démshém kundér
myslimanéve, duke forcuar islamofobiné dhe duke
lidhur njé fe té téré me terrorizmin. Mund té mos
pérputhet me parimet e té drejtave té njeriut qé
promovojné liriné e besimit dhe fesé, vecanérisht né
shmangien e gjykimeve kolektive té grupeve fetare
bazuar né veprimet e pakicave.

Ndérsa kjo fjali pérpiget té sqarojé se terrorizmi éshté
njé keqpérdorim i fese, ajo mund té shihet si njé
pérforcim i nénkuptuar i stereotipit se feja, veganérisht
Islami, shpesh pérdoret si justifikim pér dhuné. Kjo
mund té largojé besimtarét pagésoré duke e lidhur fené
e tyre me dhunén, edhe kur géllimi éshté té béhet njé
dallim midis ekstremistéve dhe komunitetit mé té gjeré
té besimit.

Kjo fjali jo vetém qé pérshkruan pabaraziné gjinore, por
gjithashtu justifikon pérdorimin e dhunés ndaj grave,
njé praktiké qé shkel té drejtat bazé té njeriut dhe
parimet e barazisé gjinore. Ajo bie drejtpérdrejt né
kundérshtim me standardet moderne té té drejtave té
njeriut, veganérisht né lidhje me ndalimin e dhunés
ndaj grave. Teksti kryesisht reflekton kontekstin
historik té traditave fetare, por nuk angazhohet né
ményré kritike me perspektivat moderne té té drejtave
té njeriut, veganérisht né lidhje me baraziné gjinore.
Kéto géshtje mund té pérjetésojné piképamje
diskriminuese, pérve¢ nése paraqiten me njé diskutim
té qarté mbi pérparimin drejt praktikave mé
gjithépérfshirése dhe té barabarta né kohét
bashkékohore.

Pohimi se burrat kané vdekshméri mé té larté ndérsa
graté pérjetojné mé shumé sémundje mund té
pérforcojé pa dashje stereotipet gjinore, duke sugjeruar
se problemet shéndetésore té burrave jané mé serioze
sepse ¢ojné né vdekje, ndérsa sémundjet e shpeshta té
grave jané mé pak té réndésishme. Ky pérgjithésim
injoron dallimet individuale dhe faktorét socialé, si
gasja né kujdes shéndetésor apo statusi ekonomik, té
cilét gjithashtu formésojné rezultatet shéndetésore.
Duke u fokusuar vetém te biologjia, ekziston rreziku i
promovimit té trajtimit té pabarabarté né kujdesin
shéndeté ku problemet e burrave mund té shihen si
urgjente, ndérsa gjendjet kronike té grave
minimizohen, gjé qé sfidon parimet e drejtésisé né
kujdesin shéndetésor.

Ky pohim éshté njé pérgjithésim bazuar né vézhgime
statistikore. Megjithaté, ai kérkon njé kuptim mé té
nuancuar pér té shmangur pérforcimin e stereotipeve.

Sémundjet kronike, si artriti, osteoporoza apo
crregullimet autoimune, mund té jené mé té pérhapura
te graté pér shkak té faktoréve biologjiké, hormonalé
dhe gjenetiké. Megjithaté, pohimi e thjeshton tepér njé
¢éshtje komplekse. Pérdorimi mé i shpeshté i
shérbimeve té kujdesit shéndetésor nga graté mund té
jeté gjithashtu rezultat i faktoréve socio-kulturoré, si
mundésia mé e larté pér té kérkuar ndihmé mjekésore,
pritshmérité shogérore pér mirémbajtjen e shéndetit
ose jetégjatésia mé e larté.

Formulimi mund té nénkuptojé pa dashje se graté jané
mé té varura nga kujdesi shéndetésor, pa njohur
kontekstin mé té gjeré, si¢ éshté fakti gé burrat mund
té pérdorin mé pak shérbimet shéndetésore pér shkak
té stigmatizimeve sociale ose sjelljeve té ndryshme pér
kérkimin e ndihmés mjekésore, Eshté thelbésore té
paraqiten si faktorét biologjiké ashtu edhe ata socialé
pér té shmangur paragjykimet né ményrén se si
pérshkruhen ndryshimet gjinore né pérdorimin e
kujdesit shéndetésor.

Ndérsa kjo fjali promovon pérgjegjésiné individuale, ajo
mund té injorojé pabarazité sistematike, si pengesat
socio-ekonomike ose diskriminimi, gé ndikojné né
arritjet arsimore. Ajo mund té vendosé né ményré té
nénkuptuar gjithé pérgjegjésiné mbi individin, pa
njohur sesi qasja e pabarabarté né burime ndikon né
sukses. Kjo mund té shihet si pérjashtuese ndaj atyre
qé pérballen me pengesa sistematike.
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“Shkolla éshté
institucion ku
formohet
mendimi kritik
pér jetén,
shoqériné dhe
botén.”

“Eshté gjerésisht
e pranueshme se
né ¢do shogéri
njerézve me
sukses mé té
larté u sigurohet
statusi dhe
respekti mé i
larté shogéror,
ndérsa atyre me
sukses mé té
ulét, statusi mé i
ulét.”

"Origjina,
gjegjésisht mesi
familjar, ka
ndikim mé té
madh né
suksesin e
fémijés se veté
koeficienti i
inteligjencés"

"Fémijét qé
jetojné me té dy
prindérit arrijné
suksese mé té
mira se ata qé
jetojné vetém
me njérin prind
apo paté dy
prindérit."

"Fémijét gé
banojné né
qytete arrijné
rezultate mé té
mira sesa
nxénésit qé
banojné né
fshatra."

"Individét qé
zotérojné dije
shkencore dhe
shkathtési pune
jané resurs i
¢cmuar i
shoqérisé.”

Kjo fjali mund té konsiderchet pérjashtuese nése
sugjeron qé shkollimi formal éshté i vetmi institucion ku
formohet mendimi kritik. Né disa kontekste, metodat
alternative té edukimit ose mjediset e té nxénit joformal
mund té jené gjithashtu té réndésishme pér zhvillimin e
késaj aftésie. Pér té shmangur pérjashtimin, mund té
jeté e rendésishme té njihet diversiteti i rrugéve
edukative.

Ky pohim mund té shihet si diskriminues dhe
pérjashtues sepse nénkupton qé vlera dhe statusi i njé
personi né shoqéri bazohen vetém né nivelin e suksesit
té tij, gjé qé shpesh injoron pabarazité sistematike. Ai
nuk merr parasysh barrierat e ndryshme me té cilat
mund té pérballen njerézit, si sfidat socio-ekonomike,
gasja né arsim apo rrethanat personale qé kufizojné
mundésité e tyre pér sukses. Duke barazuar suksesin
me respektin dhe statusin, ai potencialisht
margjinalizon ata qé, pavarésisht pérpjekjeve dhe punés
sé palodhur, nuk mund té arrijné té njéjtat rezultate pér
shkak té faktoréve jashté kontrollit té tyre. Kjo gasje
nuk pérputhet me parimet e té drejtave té njeriut, té
cilat theksojné dinjitetin, r ktin dhe mundésité e
barabarta pér té gjithé, pavarésisht prejardhjes socio-
ekonomike apo arritjeve personale.

Ndérsa ky pohim mund té mbéshtetet nga disa studime,
si¢ pretendohet né libér, ai nénkupton se prejardhja e
fémijés dhe mjedisi familjar kané njé ndikim mé té
madh né suksesin akademik sesa koeficientii
inteligjencés (1Q) i tyre. Kjo mund té konsiderohet
problematike sepse rrezikon té pérforcojé stereotipat
dhe piképamjet deterministe pér potencialin e njé
fémije, i cili mund té kufizohet nga prejardhja e tij
familjare ose socio-ekonomike. Nga njé perspektivé e té
drejtave té njeriut, kjo ide mund té mos pérputhet me
parimin e mundésive té barabarta né arsim, i cili
thekson se ¢do fémijé, pavarésisht prejardhjes sé tij,
duhet té keté té njéjtat mundési pér sukses. Ajo mund
té shihet si pérjashtuese, pasi mund té neglizhojé
réndésiné e aftésive dhe pérpjekjeve individuale, duke
margjinalizuar potencialisht fémijét nga sfondet mé pak
té favorizuara, duke sugjeruar se suksesi i tyre
pércaktohet kryesisht nga faktoré pértej kontrollit té
tyre.

Ndérsa ky pohim mund té mbéshtetet nga disa studime,
si¢ pretendohet né libér, ai rrezikon té jeté tepér i
thjeshtézuar dhe potencialisht diskriminues. Ai mund té
kontribuojé né stigmatizimin e fémijéve nga familjet me
njé prind ose atyre pa prindér, duke nénkuptuar se
situata e tyre familjare i vendos ata né njé disavantazh
té natyrshém pérsa i pérket suksesit. Nga njé
perspektivé e té drejtave té njeriut, kjo mund té mos
pérputhet me parimin e mundésive té barabarta dhe
mund té pérjetésojé paragjykime ndaj strukturave jo-
tradicionale familjare. Ai injoron faktin se shumé faktoré
té tjeré, si mbéshtetja emocionale, cilésia e shkollés dhe
géndrueshméria individuale ndér té tjera, mund té
luajné njé rol té réndésishém né suksesin e njé fémije,
pavarésisht nga situata e tyre familjare.

Ky pohim mund té shihet si diskriminues ose
pérjashtues sepse bén njé pérgjithésim bazuar né
vendndodhjen gjeografike, gjé qé mund té pérforcojé
stereotipet mbi komunitetet rurale. Ai nénkupton se
jetesa né zonat rurale ¢on né ményré té natyrshme né
rezultate mé té dobéta akademike, duke anashkaluar
potencialin e sistemeve arsimore rurale dhe aftésite
individuale t& nxénésve né ato zona. Nga njé
perspektivé e té drejtave té njeriut, kjo mund té
pérjetésojé pabaraziné duke ulur vierén e arritjeve té
nxénésve ruralé dhe duke mos njohur sfidat strukturore
mé té gjera me té cilat ata mund té pérballen, si
mungesa e burimeve ose mundésive arsimore. Kjo e
zhvendos fokusin nga adresimi i kétyre pabarazive dhe
vendos njé theks té tepruar mbi vendndodhjen si
pércaktuese e suksesit.

Kjo mund té shihet si pérjashtuese sepse nénkupton qé
vetém individét me njohuri shkencore dhe aftési pune
jané té viefshém pér shoqgériné. Ajo mund té injorojé
kontributet e atyre me lloje té tjera njohurish ose
aftésish, pérfshiré kompetencat krijuese ose sociale,
duke margjinalizuar potencialisht ata qé nuk pérshtaten
me njé pérkufizim tradicional té roleve "produktive.”
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"Terrorizmi éshté
béré mjet i
qérimit té
hesapeve
ndérmjet
sekteve té
ndryshme
politike,
grupeve,
organizatave
ilegale apo
ndérmjet tyre
dhe shteteve"

"Mé France,
doktrinat
qgendrore té
filozoféve té
lluminizmit ishin
liria individuale
dhe toleranca
fetare, né
kundérshtim me
monarkiné dhe
ideté e fiksuara
té Kishés
Katolike
Romake.”

"Né lluminizém u
shkatérruan
barrierat mes
sistemeve
kulturore,
ndarjeve fetare,
dallimeve
gjinore etj."

"Njé kategori
shogérore mund
té béhet grup
social kur
anétaréte
kategorisé

Kjo pérshkruan njé pamje té pérgjithshme qé mund té
pérgjithésojé ose té keqinterpretojé pa dashje disa
grupe. Kur pérshkruajmé terrorizmin si njé mjeti
pérdorur nga sektet politike, grupet ose edhe shtetet,
ekziston rreziku i thjeshtésimit té njé ¢éshtjeje shumeé
komplekse. Duke mos béré dallim midis lévizjeve
politike legjitime dhe atyre qé pérfshihen né dhuné,
pohimi mund té hedhé pa té drejté dyshime mbi grupet
paqésore, duke sugjeruar se ato mund té jené té prirura
ndaj terrorizmit vetém pér shkak té dallimeve té tyre
politike ose ideologjike. Pér mé tepér, nénkuptimi se
terrorizmi pérdoret zakonisht nga shtetet pa ndonjé
sqarim té meétejshém mund té ¢ojé né kegkuptime,
duke béré té duket sikur shumé geveri pérdorin taktika
terrori, gjé qé nuk éshté gjithmoné e vérteté. Gjuha kétu
&shté tepér e pérgjithshme dhe mungon saktésia e
nevojshme pér té siguruar gqé lévizjet paqésore dhe
veprimet ligjore té shteteve té mos lidhen gabimisht me
terrorizmin. Né thelb, fjalia mund té pérjashtojé pa
dashje disa grupe nga pérfagésimi i drejté, pasi priret
drejt pérgjithésimit té tepért. Njé qasje mé e
kujdesshme dhe e nuancuar do té ishte e nevojshme pér
té shmangur kéto kurthe té mundshme dhe pér té
ruajtur pérputhjen me parimet e té drejtave té njeriut,
duke siguruar qé té mos pérjetésojmé stereotipe ose
kegkuptime té démshme.

Kjo fjali mund té shihet si njé portretizim negativ i
Kishés Katolike duke theksuar kundérshtimin e saj ndaj
ideve té lluminizmit. Ndérsa éshté e réndésishme té
diskutohen konfliktet historike, duhet té tregohet
kujdes pér té shmangur gjuhén gé mund té duket
nénvlerésuese ose pérgmuese ndaj ndonjé grupi apo
institucioni, duke siguruar qé teksti té mbetet i
balancuar dhe jo-diskriminues.

Kjo fjali sugjeron se lluminizmi ishte plotésisht i
suksesshém né thyerjen e barrierave kulturore, fetare
dhe gjinore. Ndérsa ky ishte njé nga synimet e
lHuminizmit, realiteti ishte mé kompleks dhe teksti
duhet té tregojé kujdes gé té mos thjeshtojé ose té
paraqesé njé version té idealizuar té historisé qé mund
té injorojé ¢éshtjet e vazhdueshme té diskriminimit ose
pérjashtimit.

Kjo fjali thekson transformimin nga njé kategori sociale
né njé grup social pérmes ndérveprimit dhe
identifikimit. Eshté e réndésishme té njihet se ky
ndérveprim mund té nxisé njé ndjenjé komuniteti dhe
identiteti kolektiv, té cilat jané kritike pér kohezionin

projné
dhe
identifikohen si
anétaré té
grupit."

"Shembulli mé i
miré i njé grupi
parésor éshté
familja.”

Image: Grupet
paresore.

hoqgéror dhe mbrojtjen e té drejtave té grupeve. Teksti
duhet té sigurojé qé té mos anashkalojé diversitetin
brenda kétyre grupeve dhe potencialin pér dinamika
sociale si pozitive ashtu edhe negative.

Ndérsa familja éshté me té vérteté njé grup primar,
&shté thelbésore té pranohet se strukturat familjare
mund té ndryshojné gjerésisht né kultura té ndryshme.
Teksti duhet té jeté i ndjeshém ndaj kuptimeve
kulturore té ndryshme té asaj qé pérbén njé familje,
duke shmangur ¢do nénkuptim se njé strukturé e
vecganté familjare éshté universalisht ideale.

Imazhi duhet té reflektojé diversitetin e grupeve
primare né shoqéri, duke pérfshiré njeréz té racave,
etnive dhe sfondéve té ndryshme. Njé foto qé pérfshin
vetém njeréz té bardhé mund té nénkuptojé pa dashje
se grupet primare nuk jané té ndryshme, gjé qé mund té
pérforcojé sterectipat dhe té pérjashtojé pérvojat e
njerézve nga sfondet e tjera racore ose etnike. "Jeta e
burrave dhe grave té kétij planeti" pérfshin si burra
ashtu edhe gra, gjé qé éshté pozitive pér sa i pérket
gjithépérfshirjes gjinore. Mund té jeté edhe mé
gjithépérfshirés duke marré parasysh gjithashtu
individét jo-binaré ose ata qé nuk pérshtaten me normat
gjinore, megjithése kjo mund té jeté pértej kontekstit
aktual té fragmentit.
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"Pérzierja e kulturave
dhe racave té& ndryshme
shpesh ka guar né sjellje
negative shoqérore,
tensione mes
shumicave dhe
pakicave, e ndjekur nga
pérpjekjet lokale,
racizmi dhe
diskriminimi racial.”

"Njeriu éshté ‘kafshé
politike’ (zoon
politikon). Kjo nuk
duhet kuptuar si thénie
pércmuese, si¢ do té
mund té mendohej
sot.."

"Njeriu shumézohet
(lind), por si genie
shogérore ai e ka
ndryshuar drejtimin e

E ji natyror, duke e
planifikuar dhe
kontrolluar até sipas
nevojave dhe
mundésive té tij."

"Njeriu pér nga natyra e
tij nuk mund té jetojé i
vetmuar.."

"Njeriu pér nga natyra e
tij éshté njé genie jo e
vetémjaftueshme pér té
plotésuar té gjitha
nevojat e veta..."

"Pér vézhguesin e
zakonshém, pér njeriun
pa njohuri shkencore
ndryshimet jané aq té
shpejta dhe té
papritura, saqé
shkaktojné tek ai
ankth"

"Se ¢faré do té jeté
individi si person i
pavarur, se ¢faré
mendimi dhe
pérshtypje do té keté
pér botén, kjo varet né
masé té madhe se né
gfaré raportesh
familjare éshté rritur ai
si fémije.’

"Né anén tjetér, nése
fémija rritet né njé
atmosfer: tensionuar
nervore té jetés
familjare... atéhere ky
fémijé do ta keté té
Iénduar psikikén
(shpirtin) e tij me
gjurmé negative, té cilat
do ta ndjekin gjithé
jetén e tij."

Kjo fjali trajton tensionet midis grupeve té ndryshme
kulturore dhe racore, dhe ndérsa njeh ¢éshtje si racizmi dhe
diskriminimi, ajo mund té formulohet mé& me kujdes. Fraza
"sjellje negative shogérore" e lidhur me "pérzierjen e
kulturave dhe racave té y mund té p si
promovim i njé stereotipi negativ pér ndérveprimet
multikulturore, duke pérforcuar potencialisht idené se
diversiteti automatikisht gon né konflikt. Kjo mund té
pérjetésojé indirekt paragjykime ose mendim pérjashtues.
Teksti duhet té tregojé kujdes pér té mos sugjeruar qé
prania e grupeve té ndryshme shkakton né ményré té
natyrshme tension social. Né vend té késaj, fokusi duhet té
jeté te faktorét strukturoré dhe shoqéroré qé gojné né
tensione, duke siguruar qé formulimi t& mos kontribuocjé né
njé pamje negative té diversitetit.

Pérdori frazés “kafshé politike” pér njeriun mund té

per si dhe pérg . Edhe pse autori
pérpiget ta sqarojé se nuk éshté thénie pérgmuese, ky term
pérdor njé fjalor g& mund té tingéllojé si reduktues pér
natyrén njerézore, duke u krahasuar me njé "kafshé."

aj se rip| imi éshté é | kontrolluar, gjé gé
nuk éshté e vérteté dhe mund té injorojé realitetin e té
gjithéve.

Ky formulim nénkupton qé té jetuarit vetém nuk éshté né
natyrén e njerézimit, duke diskriminuar potencialisht ndaj
atyre qé zgjedhin ose jané té detyruar té jetojné vetém.

Ky citat sugjeron se njerézit, nga natyra e tyre, nuk mund té
jetojné té pavarur, cka mund té pérjashtojé individét gé
jetojné té vetém ose gé jané té veté-mjaftueshém, duke
mos marré parasysh diversitetin e zgjedhjeve té jetesés.

Citati sugjeron se ata pa njohuri shkencore jané mé té prirur
té ndjejné ankth ndaj ndryshi , qé mund té pérjashtojé
ata qé nuk kané arsim shkencor. Ky pérkufizim mund té

i P si njé né im gé nénvizon dallimet midis
individéve me dhe pa njohuri shkencore.

Sugjeron se individét jané térésisht té pércaktuar nga
pérvojat e tyre té hershme né familje.

Ky citat mund té kontribuojé né formimin e stereotipeve
mbi fémijét qé rriten né kushte té tilla, pa marré parasysh
ndj ériné dhe itetin i i | té secilit rast.

Poashtu, nénkupton se pasojat negative té njé atmosfere té
tensionuar familjar jané té pérhershme. Kjo qasje mund té
duket si njé fatalizém qé nuk lejon mundésiné pér ndryshim
ose pérmirésim né jetén e individéve.
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"pér fémijét, nga
kéndvéshtrimi i
perceptimit té tyre, té
rritesh do té thoté té
béhesh mé i madh,
me i forté, mé i ditur
dhe qé mund té
bashkéveprosh me té
tjerét.”

"Njé zhvillim i
dukshé&m né gjatési
dhe né rritje té
peshés trupore, i
shogéruar me rritje té
gjoksit te vajzat, me
rritje t& mjekrés,
forcim muskujsh,
ndryshim té ngjyrés
sé zérit te djemté...”

"Njé moment i
vecanté pér kété
moshé éshté
pensionimi, i cili éshté
formé e mbylljes sé
aktivitetit té punés
dhe arrihet né
moshén 60-vjecare
pér femrat dhe 65-
vjegare pér
meshkujt."

"Njé problem tjetér i
ndjeshém pér moshén
e pleqgérisé éshte
pérjashtimi social dhe
vetmia."

"... hjerézit gjithnjé e
mé shumé kohén e
tyre e kalojné né
botén virtuale, pra jo
reale, e gjithnjé e mé
pak né até reale,
ekzistuese."

"Njerézit nuk kané
kohé& mé té bisedojné
as me fémijét e tyre,
sepse jané né kérkim
té njé shoqérie
virtuale gé i plotéson
'mé miré' nevojat e
tyre."

"Késhtu ata, duke
shfrytézuar internetin,
i zévendésojmé
lidhjet shoqérore
cilésore (té jetés
reale) me lidhje mé
pak cilésore (té&
shogérisé virtuale).”

“Masat e gjera
konsiderohen vetém
si grupe pasive dhe
jokrijuese, ndérsa
elita pérvetéson, né
njéfaré ményre,
monopolin e
krijimtarisé.”

“Prirja pér té gené
pjesé e elités
kulturore merret si
simbol statusor i njé
numri té vogél
intelektualésh.”

Pérdorimi i termave si "mé i madh," "mé i forté,”
dhe "mé i ditur” mund té krijojé njé pérceptim té
njéanshém dhe té kufizuar pér té gjithé fémijét,
duke |éné jashté ndryshimet individuale né
ményrén se si ata pérjetojné dhe interpretojné
procesin e té rriturit

Pérshkrimi i rritjes sé gjoksit te vajzat dhe
forcimit té muskujve te djemté éshté njé
shembull i stereotipizimit té karakteristikave
fizike té lidhura me gjininé.

Pérshkrimi | ndryshimeve fizike qé jané
specifike pér gjinine mund té kontribuojné né
forcimin e ndarjeve gjinore dhe té ndikojné né
ményrén se si individét e perceptojné dhe
ndjejné trupin e tyre.

Shénimi i moshave té ndryshme pér pensionim
pér gra dhe burra mund té injorojé pérpjekjet
pér barazi gjinore dhe mund té pérforcojé ide té
vjetra mbi rolet gjinore né puné.

Mund té krijojé njé perceptim té pérgjithshém
qé té moshuarit jané automatikisht té izoluara
dhe té pérjashtuar, duke neglizhuar pérpjekjet
pér té pérmirésuar pérfshirjen e tyre sociale.

Ky citat sugjeron njé ndarje té réndé midis
"botés virtuale" dhe "botés reale", duke i
konsideruar aktivitetet dhe ndérlidhjet né
hapésirat virtuale si té pavlera né krahasim me
ato né jetén reale. Kjo mund té stigmatizojé
pérdoruesit e teknologjisé si njeréz qé
"shpenzojné" mé shumé kohé né ményra qé
jané "mé pak reale" ose "jo té vérteta".

Nénkupton se njerézit qé kalojné shumé kohé
né hapésirat virtuale e kané neglizhuar
ndjeshém jetén reale, duke ndikuar negativisht
né marrédhéniet e tyre personale, pérfshiré ato
me fémijét e tyre. Kjo mund té pérbéjé njé
pérgjithésim dhe njé paragjykim ndaj individéve
qé pérdorin shumé internetin.

Ky krahasim mund té jeté diskriminues ndaj
pérdoruesve té teknologjisé dhe té
nénvleftésojé réndésiné e lidhjeve virtuale, qé
mund té jené gjithashtu té vlefshme dhe
mbéshtetése pér individé té ndryshém.

Pércakton njé hierarki kulturore qé ndan
njerézit né “aktive” (elita) dhe “pasivé” (masa),
duke kontribuar né ndarjen dhe diskriminimin e
vlerave dhe aftésive té ndryshme kulturore.

Pérjashton shumicén e individéve nga
mundésia pér té arritur né nivele té larta
kulturore, duke krijuar njé ndarje mes
“elitaréve" dhe "té zakonshméve".
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"Né vendet
islamike, sig¢ jané
Arabia Saudite,
Irani, Pakistani
etj,, sjellje te tilla
kensiderchen
plotésisht
devijante."

"Narkomania
éshté sjellje
devijuese, e cila
lidhet edhe me
njé varg sjelljesh
té tjera
kundérshoqéror
e dhe kriminale."

“Ndonése
marrédhéniet
homoseksuale té
té dy gjinive
ishin té
pranishme gjaté
gjithé historisé
sé shogérive
njerézore,
shoqérité ato i
toleronin né
ményré té
heshtur apo i
trajtonin si sjellje
devijante.”

“Kohét e fundit
kéto cifte
kérkojné qé, né
ményré legale,
té adaptojné
fémijé pér té
formuar familje
“té vérteté".

"Fémijét shpesh
ndodhen nén
goditjet
'legjitime’ té
prindérve té
tyre."

"Abuzimet
seksuale me
fémijét dhe
incestet jané
dukuri té
pérhapura
kryesisht né
shoqérité mé té
urbanizuara, té
cilat
pérgjithésisht
kané mé shumé
njeréz té
stresuar.”

"Elementi i paré i
mbrojtjes sé njé
shoqérie nuk
éshté ligji dhe
policia, por
zakonet dhe
vierat morale té
shoqéri

"Moszbatimi i
ligjit pér interesa
vetjaké té
individéve ose té
pushtetit sjell
¢rregullime té
pariparueshme
pér shogériné ..."”

Mund té interpretohet si njé stereotipizim negativ i
kulturave islamike, duke sugjeruar se ata jané mé té
prirur pér té konsideruar sjellje té caktuara si devijante
né krahasim me vendet peréndimore.

Bén stigmatizimin e individéve me problemet e varésisé,
duke i lidhur ata drejtpérdrejt me sjellje kriminale dhe té
démshme pér shoqériné.

Sugjeron qé marrédhéniet hormr ishin té
pranuara, por si sjellje devijante. Kjo mund té
interpretohet si njé géndrim diskriminues ndaj
marrédhénieve homoseksuale, duke i konsideruar ato si
digka gé

éshté né njé nivel té ulét té pranueshmérisé shoqérore.

Pérdorimi i termit “familje ‘té vérteté" mund té
pérgohet si diskriminues ndaj familjeve té tjera qé
ndjekin modele té ndryshme nga ato tradicionale. Ky
term mund té sugjerojé se vetém njé lloj familjeje éshté i
ligjshém apo i pranueshém, ndérsa té tjerét nuk jané té
tillé.

Termi "goditjet 'legjitime™ mund té sugjerojé njé
normalizim té dhunés ndaj fémijéve, duke e paraqitur

até si digka té pranuar ose té justifikuar, gé éshté
diskriminuese ndaj fémijéve.

Njé steriotip qé lidh urbanizimin me pérhapjen e
abuzimeve seksuale dhe incestit, duke e trajtuar kété si
njé karakteristiké té shogérive mé té zhvilluara dhe
duke e béré té duket si njé problem i kétyre shoqgérive.
Gjithashtu, teksti lidh& abuzimin seksual ndaj femijéve
me faktorin e stresit, gjé gé nuk géndron.

Cfaré konsiderohet si vleré morale né njé shogéri mund
té mos jeté e pranueshme né njé tjetér. Nése njé shoqéri
pérqafon njé séré vierash qé& nuk jané universale, mund
té ndodhé qé individét gé nuk i ndjekin kéto viera té
ndihen té pérjashtuar ose té diskriminuar.

Mund té nénkuptojé se individé qé& nuk zbatojné ligjin
jané burimi i problemeve pér té gjithé shoqéring, pau
thelluar né ndonjé dimension té& mundshém socio-
ekonomik g& mund té ndikojé né kété sjellje.



“ “m ﬂ = “

Edukaté
Qytetare 10
Edukaté 0
Qytetare
Edukaté
Qytetare 10
Edukaté 10
Qytetare
Edukaté
Qytetare 10
Edukaté 10
Qytetare
" " Shkenca
Psikologji mn Natyrore

74

82

83

"Burri dhe gruaja kané
té drejta té barabarta
pér punésim.
Megjithaté, kur japin
intervista pér puné,
graté pérballen me
mendésiné se ato jané
mé té prira té jené té
pérkushtuara ndaj
fémijéve dhe se mund
té béjné mé shumé
mungesa né puné.”

"Puna gjaté oréve té
vona té natés kérkon
mé shumé garanci pér
njé transport té sigurt
pér femrat, me géllim
gé té mos béhen
objekt i dhunés.
Megjithaté, doktorét,
pavarésisht nga gjinia
e tyre, kryejné turnin e
natés dhe ofrojné
shérbim pér ata qé
kané nevojé.”

"Shpesh vémé re né
bare dhe vende
publike grupe té rinjsh
qé kané dalé pér té
biseduar dhe pér té
kaluar ore té
kéndshme né
shoqériné e
pérbashkét, por né
fakt té gjithé jané
duke paré celularét e
tyre."

"Megjithaté,
veganérisht né gytetet
e médha, nuk
mungojné sjelljet dhe
ngjarjet qé shfaqin
mosmarréveshje."

"Sjelljet e démshme
pér shéndetin
vlerésohen se jané
shndérruar né shkakun
kryesor té rritjes sé
sémundshmérisé né
boté, sidomos te té
rinjté."

"Pérdorimi i drogave
éshté béré sot njé nga
rreziget e médha pér
shéndetin, ve¢anérisht
té té rinjve."

"Njé faktor tjetér lidhet
me dallimet
individuale. Nénat
ndryshojné né
biologjiné e tyre
(mosha, gjenet etj)
dhe né varési té
kushteve mjedisore
(ushgimi, stresi etj.).
Njé néné e cila éshtée
25 vjeg dhe me
shéndet té miré
ndoshta éshté mé né
gjendje té mbrojé
beben e saj nga
teratogjenet sesa njé
néné e moshuar.”

Fjalia pasqyron njé formé té diskriminimit gjinor
pérmes mendésive dhe stereotipeve qé mund té
ndikojné né mundésité e grave pér té siguruar njé
puné té barabarté me burrat. Shembulli nuk éshté
mjaftueshém I elaboruar dhe lehté mund té
keqkuptohet.

Ndjek njé géndrim gé sugjeron se femrat jané mé
té rrezikuara dhe se nevojat e tyre pér siguri jané
mé té réndésishme sesa ato té burrave.

Kur thuhet qé "femrat” mund té béhen objekt i
dhunés dhe kérkohet njé transport i sigurt, kjo
mund té theksojé njé stereotip té caktuar mbi
rrezikun gé ndihen mé shumeé graté dhe mund té
nénkuptojé gé ata jané mé té cenueshém sesa
burrat, duke e pérforcuar njé narrativé qé mund té
ndihmojé né diskriminimin ose né mbajtjen e
roleve tradicionale gjinore.

Pérdorimi i frazés "grupe té rinjsh” mund té
nénkuptojé njé pérgjithésim pér té gjithé té rinjta,
qé nuk éshté domosdoshmérisht i sakté.

Fjalia sugjeron njé sjellje té zakonshme pér té
rinjté, ku ata jané té angazhuar mé shumé me
celularét sesa me ndérveprimin né grup. Ky
pérshkrim mund té nxisé njé qéndrim kritik ndaj
té rinjve pa marré parasysh variabilitetin e
sjelljeve individuale dhe mund té pasqyrojé njé
perceptim té pérgjithshém gé nuk éshté
gjithmoné i sakté pér té gjithé individét.

Fjalia nuk ka gjuhé diskriminuese té
drejtpérdrejté, por pérmban njé generalizim qé
mund té ndikojé né perceptimin e gyteteve té
médha si mé problematike né lidhje me
mosmarréveshjet.

Té rinjté jané té paraqitur si grup i rrezikuar nga
sjelljet e démshme, dhe kjo mund té krijojé njé
perceptim gé té rinjté jané mé té prirur pér té
gené té prekur nga probleme té shéndetit pér
shkak té sjelljeve té tyre,

duke i portretizuar ata né njé drité negative.

Mund té krijojé njé imazh té pérmbledhur dhe
negativ pér té rinjté, duke i paraqitur ata si té
prirur pér pérdorimin e drogés dhe si mé te
rrezikuar.

Stereotip gé sugjeron se nénat mé té reja jané
gjithmoné mé té afta pér té mbrojtur fémijén e
tyre se sa nénat mé té moshuara. Ky mendim
mund té jeté diskriminues ndaj nénave me te
moshuara duke i béré ato té ndihen té paafta ose
té papérshtatshme pér té gené prindér.
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"Keonfuzioni i rolit
éshté normal. Ajo
mund té jeté
arsyeja se pérse
jeta e disa
adoleshentéve
duket kaq
kaotike."

"Njé nga detyrat
kryesore pér
adoleshentét
éshté té béhen té
pavarur nga
familjet e tyre."

“Njerézit qé nuk
jané té kénaqur
me marrédhéniet
e tyre personale
dhe familjare,
priren té vuajné
mé shumé nga
izolimi emocional,
vetmia dhe
depresioni.”

"Kategorité mé
specifike
pérfshijné:
prapambetje té
buta (55-69 piké);
prapambetje té
moderuara (40-54
piké);
prapambetje e
ashpra (25-39
piké);
prapambetje té
thella (poshté 25
piké)."

“Besimi se té qarit
éshté e
papérshtatshme
pér burrat.”

"Paraqitja fizike e
njé personi
ndikon shumé né
pérshtypjet qé té
tjerét kané pér
até."

"Njerézit ndihen
mé miré me veten
e tyre, kur
shogérohen me
njeréz té cilet té
tjeréti
konsiderojné si té
déshirueshém. Ne
shpesh |
konsiderojmé ata
qé jané fizikisht té
bukur si mé
interesanté, mé
socialé, mé
intelegjenté, mé
té kéndshém etj

INTERPRETIMI

Pérdor fjalé gé mund té kontribuojné& né njé stereotip
té adoleshentéve si té pagéndrueshém dhe kaotiké.

Pérshkruan pavarésiné si njé "detyré kryesore" pér
adoleshentét. Ky pérshkrim mund té sugjerojé qé
pavarésia nga familja éshté njé qéllim universal dhe i
detyrueshé&m pér té gjithé adoleshentét. Né realitet,
ndjenja e pavarésisé dhe ndarja nga familja ndodh né
ményra dhe né kohé té ndryshme pér individé té
ndryshém, dhe nuk éshté gjithmoné njé detyré e
pranuar nga té gjithé adoleshentét.

Mund té stigmatizojé ata qé ndiejné pakénaqési né
marrédhéniet e tyre p le, duke i portretizuar ata
si mé té prirur pér té vuajtur nga izolimi dhe
depresioni. Ky pérshkrim mund té mos marré parasysh
kompleksitetin e situatave individuale dhe mund té
japé njé pasqyre té thjeshtézuar mbi ndjenjat
emocionale.

Pérdor terma si "prap je té buta", "prap
té moderuara", "prapambetje e ashpra", dhe
"prapambetje té thella" pér té pérshkruar nivele té
ndryshme té inteligjencés, qé mund té kontribuojné né
stigmatizimin

e individéve qé kané rezultate té uléta né testet e
inteligjencés. Kéto terma mund té jené té
diskriminuese dhe té krijojné ndjenja negative ndaj
individéve qé& nuk pérmbushin standardet e
zakonshme té inteligjencés.

betje

Bazohet né njé stereotip gjinor qé sugjeron se ndjenja
dhe shprehja e emocioneve éshté e papérshtatshme
pér burrat.

Kjo mund té kontribuojé né stereotipe dhe diskriminim
té njerézve qé nuk pérputhen me standardet estetike
té shogérisé.

Mund te krijoj ndjenja té pasigurisé dhe vetévlerésimit
té ulét pér ata qé nuk i pérmbushin kéto standarde.
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"Térheqja fizike
ndikon zgjedhjet
tona té migve dhe
té atyre qé
dashurojmé."

“Njerézit gé jané
térhegés nga
pamija fizike
marrin meé tepér
ndihmé nga té
tjerét.,”

"Té rriturit e rinj
jané mé té forté se
té rriturit e vjetér."

"Problemet
psikologjike né
menopauzé mé
tepér reflektojné
zhvlérsimin social
té gruas gé po
plaket, sesa vete
procesin fiziologjik
té menopauzés."

"Kategorité mé
specifike
pérfshijné:
prapambetje té
buta (55-69 piké);
prapambetje té
moderuara (40-54
piké); prapambetje
e ashpra (25-39
piké); prapambetje
té thella (poshté 25
piké)."

"Pér shembull,
krahasuar me
peréndimorét,
japonezét kané
meé pak prirje gé té
shprehin
emocione té
caktuara."

"Né kulturén
japoneze, fémijét
mésocjné té
fshehin emocionet
negative me njé
shprehje stoike
ose me njé
buzégeshje té
sjelishme.

"Meshkuijt e rinj né
kulturén Masai né
ményré té
ngjashme pritet qé
té fshehin
emocionet e tyre
né publik, duke u
shfaqur té ashpér
ose té ftohté, pa
emocione né

fytyré."

INTERPRETIMI

Sugjeron qé térhegja fizike éshté njé faktor kryesor né
krijimin e marrédhénieve, duke injoruar ndoshta cilési
té tjera té réendésishme gqé ndihmojné né ndértimin e
marrédhénieve té shéndetshme dhe té forta.

Diskriminim bazuar né pamjen fizike.

Forca dhe aftésité e individéve jané té ndryshme dhe
varen nga shumé faktoré, duke pérfshiré shéndetin,
pérvojén dhe stilin e jetesés, dhe nuk mund té
pérshkruhen né ményré té thjeshté si mé té mira ose
mé té dobéta né baza té moshés.

Sugjeron se problemet psikologjike gjaté menopauzés
jané mé shumé njé pasqyrim i stigmatizimit social dhe
démtimit té vlerés sé gruas qé po plaket, sesa njé
pérvojé natyrale fiziologjiks
pérvojat e vérteta dhe ndj
gjaté késaj periudhe, duke u fokusuar mé shumé né
ményrén se si shogéria i percepton ato.

Pérdor terma si "prapambetje té buta”, "prapambetje
t& moderuara”, "prapambetje e ashpra”, dhe
"prapambetje té thella" pér té pérshkruar nivele té
ndryshme té inteligjencés, gé mund té kontribuojné
né stigmatizimin e individéve qé kané rezultate té
uléta né testet e inteligjencés. Kéto terma mund té
jené té diskriminuese dhe té krijojné ndjenja negative
ndaj individéve gé nuk pérmbushin standardet e
zakonshme té inteligjencés.

Pérmban njé pérgjithésim qé mund té
kontribuojé né krijimin e stereotipeve kulturore
dhe mund té ndikojé né perceptimin e kulturave
té ndryshme

Pérmban pérgjithésime kulturore.

Pérmban pérgjithésime kulturore.
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"Né kulturén japoneze,
fémijét mésojné té fshehin
emocionet negative me
njé shprehje stoike ose me
njé buzéqgeshje té
sjellshme.

"Dashuria né shikim té
paré ka shumé pasion por
pak angazhim, ndérsa njé
cift i cili ka 15 vjet sé
bashku ka mé shumé
intimitet dhe angazhim
por ndoshta mé pak
pasion.”

"Binjakét identike jané& mé
té ngjashém né sjelljen e
tyre agresive dhe
kriminale..."

“Njerézit qé jané térheqés
nga pamja fizike marrin
mé shumé ndihmé nga té
tjerét."

Librit i shkruan viti 2021

“Shumé Amerikan vuajné
nga njé gjendje e quajtur
presioni i larté i gjakut ose
hipertensioni [...]"

Sémundjet e enéve té
gjakut qé furnizojné
zemrén dhe trurin me gjak
jané shkaqget kryesore té
vdekjes sé& parakohshme
ne Shtetet e Bashkuara.”

Frekuenca e mpiksjes sé
gjakut dhe sulmeve né
zemér éshté shumé mé e
ulét né mesin e Inuit
gjuetarét nomadé te
Arktikut té& Amerikés sé
Veriut se sa tek amerikané
e tjerd.”

Kjo mund té kontribuojé né stereotipe dhe
diskriminim té njerézve qé nuk pérputhen me
standardet estetike té shoqérisé.

Pérshkrimi i ¢iftit gé ka kaluar 15 vjet sé
bashku si té kené mé shumé intimitet dhe
angazhim, por ndoshta mé pak pasion, éshté
njé pérgjithésim qé mund té mos pérputhet
me pérvojat e té gjithé ciftet.

Sjelljet agresive dhe kriminale jané té
ndikuara nga shumeé faktoré, pérfshiré
faktorét mjedisoré dhe individualé. Teksti
sugjeron se binjakét identike Jané mé té
ngjash&m né sjelljen e tyre agresive dhe
kriminale. Ky éshté njé pérgjithésim i gjeré
dhe mund té kontribuojé né krijimin e
stereotipeve té padéshiruara pér binjakét
identike.

Mund té pérforcojé ide té padrejta qé pamja
fizike éshté njé faktor kyg né marrédhéniet
sociale dhe ndihmén qé individét marrin nga
té tjerét

Libér i shkruan viti 2021, por eshte | vjeteruar
ne realitet, pa shembuj modern dhe me
statistika te viteve 2000 ne SHBA. Libri éshte
krejtésisht | pérkthyer nga gjuha angleze me
shembuj dhe kontekst nga SHBA. Kjo vlené
pér té gjithé librin shkollor deri ne kapitullin
1l1. Mjedisi dhe shéndeti I njeriut ku
permendet Kosova pér here té pare né
kontekstin e mjedisit jetésor dhe ndotjés.
Edhe pse qé pérmendet, statistikat dhe
shembujt jané mjaft té vjetéruar me
pérditésime té viteve 2000 té hershme. E
njejta viené pér ilustrimet ne kété libér. Né
kété ményreé, pasqyrimi i tekstit shkollor bie
ndesh me té drejtén e studentéve pér nxénien
e informimit té sakt,

e cila supozohet té jeté aktuale dhe
kontekstuale. Né tabelén né vijim do té
listohen rastet konkrete té formulimeve jashté
kontekstit adekquat Kosovar.

Mé pas do té vazhdohet me formulimet e tjera
problematike né kuader té diskriminimit kété
libér.

Pérdorim i statistikave Amerikane, té cilat
kané dalé nga pérdorimi.



LIBRI “ DREJTIMI FAQE PARAGRAFI CITATI

Udhézimet e Pérdorim i statistikave Amerikane, té cilat kané
ushqgimit té dalé nga pérdorimi.
shéndetshém

Biologii 2 Shkenca 155 Figuré bazohenné

natyrore udhézuesve té

ushgimit té
fillimit té viteve
2000 né SHBA.

“Midis 1981 dhe
2000 mé shumé
Biclogji 12 Sl 202 2 R
natyrore amerikané
vdigen nga SIDA

[.]"

Garafiku psraget
gjetjet té sides
+ . Shkenca . ne Shtetet e
Blotog]l 12 natyrore 202 Figuré Bashkuar ne
mes 1996 dhe

2001

“Depresioni prek
Biologii 12 BT 248 3 disa miliona

DALVIORS amerikané [...]"
“Vetém né
Shtetet e
Bashkuar rreth
28% - 155.000 - e
. - Shkenca té gjitha
Biolagji 12 natyrore 333 3 vdekjeve nga
kanceri |
atribuohen
kancerit té
mushkérive.”
Prindérit, Kéto fjali jané problematike sepse pritshmérité
anétaret e tjere pér sjelljen e vaj: dhe dj theksojné rolet
té familjes, tradicionale gjinore, duke forcuar normat e
moshataret, ngurta pér até se si secili gjini duhet té sillet. Kjo
mesuesit dhe té mund té ¢ojé né stereotipe dhe kufizime pér
Blolag]l . Shkenca 64 2 tjerét o zhvillimin e individéve.
natyrore komunikojne . o L .
pritjet e tyre pér P_erdorm'_\.i i fjalisé "Femijét i mes?jne fhpejt .
sjelljen e vajzave sjelljet gjinore” sugjeron se ndarjet gjinore jané
dhe djemve né té natyrshme dhe té paracaktuara, duke injoruar
ményré fine por ndikimin e kontekstit shogéror dhe kulturor né
efektive. formimin e identiteteve gjinore.
Formulime té tilla injorojné diversitetin
“Femijet | pérvojave individuale dhe krijojné njé mjedis ku
. . Shkenca mésojné shpejt individét qé nuk pérputhen me kéto pritshméri
Biologji 12 364 2 . . M e N 3
natyrore sjelljet gjinore ge ndihen té pérjashtuar ose stigmatizuar.
priten nga ata”
“Anétaret e njé
kulture i
klasifikojné
sjelljet e
meshkujve dhe
femrave si té Njé qasje e tillé kontribuon né ndértimin e njé mjedisi
Shkenca pérshtatshme shogéror ku individét ndihen té detyruar té pérputhen
Biologji 12 natyrore 364 3 apo jo. Sjelljet me pritshmérité tradicionale, duke minuar liriné e
femrore jané té shprehjes individuale.
pritura nga
femrat dhe
sjelljet

mashkullore
jané té pritnura
nga meshkujt:.
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figuré

figuré

Njé person gé ka
tipare
mashkullore dhe
tipare femérore
quhet androgjen.
Pér shembull, né
SHBA sot, njé
femeér ose njé
mashkull gé éshté
e ndjeshme ndaj
té tjeréve, e
kujdesshme dhe
shprehése e
emocioneve
(traditionalisht
trajta femérore)
dhe éshté
gjithashtu e forte,
e pavarur dhe
garuese (trajta
mashkullore) do
té konsiderchej té
ishte androgjené,
Figura 1 (figura
éshte me njé
femér né sportin e
boksit si shembulli
ifemrés
androgjen)

Shembulli | figures
éshté ilustrim i
femrave né
sportin boks, dhe
lidhet ne libér me
konceptin e
femres
androgjené.

“[...] edhe pse
grate pergjithsisht
vazhdojné té kené
rolin kryesor né
mirémbajtjen e
shtepisé dhe né
kujdesin pér
anétarete
familjes.

Figura 2 tregon
grate duke laré
ené dhe e
kontraston [ afron
me njé ilustrim
tjetér ku e dretton
njé makiné
punuese.

"At the age of 3,
they understand
gender constancy,
which means they
understand that
gender cannot
change and that
they will always
be boys or girls."

“Vajzat luajné me
kukulla, djemté
me makina” +
ilustrim duke i
vizualizuar keto
role te ndara né
figuré

Faktualisht | pasakté dhe pérforcim i vizionit binar mbi
identitetin gjinor.

Shembulli faktikisht | pasakté i androgjinisé, ndérsa né
té njéjtén kohé minon preferencén personale né
sportet e zgjedhura.

=Sugjeron se roli i grave né mirémbajtjen e shtépisé
dhe kujdesin pér familjen éshté natyror dhe i
pandryshueshém, duke injoruar faktorét socio-
historiké qé kontribuojné né kéto struktura.

Mungon kritiké feminist shogérore.

Njé imazh i njé gruaje qé lahet enét né njé tekst
shkollor pérforcon stereotipet gjinore duke e paraqitur
até si pérgjegjése pér punét e shtépisé, duke injoruar
rolet e tjera & mund té keté né shoqéri.

Kéto fraza jané problematike sepse sugjerojné se
identiteti gjinor éshté i pandryshueshém dhe i
paracaktuar, duke injoruar diversitetin dhe
fleksibilitetin e identiteteve gjinore, gé mund té
shfagen né ményra té ndryshme.

Klasifikimi i lojérave si “vajzat luajné me kukulla”
dhe “djemt& me makina” pérforcon stereotipet
gjinore dhe normat tradicionale, duke minuar
mundésité pér individét gé nuk pérputhen me
kéto rolet e ndara. Gjithashtu, kjo gasje kufizon
shprehjen e individualitetit dhe liriné pér té
zgjedhur aktivitetet e preferuara pa u ndjeré té
detyruar nga pritshmérité shogérore.



nﬂ = = =

Biolagji 12 Shkenca
natyrore

Biologji 12 £ T
natyrore

. - Shkenca
Biologji 12 hatyrore
Biologji 12 B
natyrore

369

370

3N

Kontrolli i
njohurive /
mendimi
kritik

CITATI

Full text on p.
368.

“Me kalimin e
kohés kur té
rinjté futen né
fazen e
adoleshencés ata
tregojné mé
shumeé kujdes
pér t'u sjellé né
ményré
“mashkullore”
apo “femérore,”
si¢ kerkohet nga
kultura ku
rriten.”

“Identiteti
seksual merr
réndési gé kur
vijmé né jete
megqe té
porsalindurit
meshkuj gati
gjithmoné vishen
me rroba té
kaltra (blu)
ndérsa femrat
me rroba rozé
dhe njé kurdele
né floké.” +
ilustrim te
porsalindurit
sipas kétyre
tipareve ne
figure.

1."Pérgatitni
njé listé me
profesionet e
pérshtatshme
pér femrat
dhe meshkuijt
sipas jush”

2.Mendim
kritik. Nése
motra juaj
kérken té

INTERPRETIMI

| gjithé paragrafi éshté spiegim i té kuptuarit té
fémijéve té “skemave gjinore” te cilét rezultojne né
sjellje stereotipe gjinore dhe ku femrat [...] do te
shmangé aktivitete qé kané lidhje me shkencen.

Né kété kontekst figurat e métejshme béjné pér té
interpretua rse femrat shkencétare te ilustruara né
shembuj jané perjashtime.

pérmban njé gasje diskriminuese, pasi forcon
pritshmérité té ndara sipas gjinisé pér sjelljen. Kjo
sugjeron se rolet shogérore jané té paracaktuara
bazuar né gjini, duke pérjetésuar stereotipet mbi até
se si duhet té sillen vajzat dhe djemté. Njé gjuhé e tillé
pérforcon normat binare dhe injoron dallimet
individuale, duke kontribuar késhtu né njé diskurs
kufizues dhe pérjashtues.

Kjo frazé dhe ilustrimi pérmbajné njé qasje
diskriminuese, pasi lidhin identitetin seksual me
zgjedhje té caktuara té ngjyrave dhe paragitjeve qé nga
lindja, duke pérforcuar stereotipet gjinore. Kjo
nénkupton qé normat e caktuara pér gjininé jané té
natyrshme dhe té pandryshueshme, duke injoruar
diversitetin dhe fleksibilitetin e shprehjes sé identitetit
seksual.

Kéto pyetje jané diskriminuese sepse:

Pyetja pér profesionet e pérshtatshme pér femrat
dhe meshkujt mbéshtet ndarjet gjinore, duke
kufizuar mundésité dhe rolet profesionale bazuar te
gjinia, cka pérforcon stereotipet gjinore. Pyetja qé
sfidon inkuadrimin e motrés né ushtri apo polici
sugjeron se kéto jané zgjedhje té pazakonta pér
graté, duke krijuar njé perceptim paragjykues ndaj
grave qé zgjedhin karriera té tilla. Alternativat pér
sjelljen ndaj njé shoferje femér jané ofenduese dhe
érjashtuese, duke promovuar diskriminim dhe tallje

né ushtri apo
polici, ¢faré
mendimi do
té kishit ju
pér kété gjest.
3.Ne autobusin
me té cilin ju
udhétoni pér
né shkollé, njé
dité shihni se
vozitése éshté
njé femér,
atéhere ju
4.Zbrisni nga
autobusi
5.Fyeni dhe
tallni shoferen
6.Silleshit me
respekt
7.Thurnit
tregime te
pabaza per te.

ndaj grave né profesionet e tyre dhe minuar
respektin ndaj tyre.
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Idioti mongoloid
+ figure.

Personat e tile
sipas pamjes sé
fytyrés dhe syve
i pérngjajné
races mongole,
ndérsa jané me
ngecje té madhe
mentale, me
rritje té shkurtér,
truri | zvogéluar
dermatoglifet
(vijat e dorés, té
kémbés
karakteristike
dhe jetojné mé
séshumti 10-15
vjet.

Historia njeh
raste ku disa
njeréz kané
jetuar mé tepér
se 200 vjet (psh.
Anglezi Tomas
Korner ka jetuar
me se 207 vjet)”

“pérkunder
bindjes se krijuar
se njerézit qé
merren me puné
intelektuale
jetojné shkurt,
historia njeh
raste qe edhe
ata té kené
jetuar mjaft
gjaté.”

“Né Siam
(Tajlandé), neé
vitin 1811 prej
prindérve
normalé kané
lindur
duplicientét
Cang dhe Eng, té
cilét kané jetuar
63 vjet.”

“Té pamartuarit-
arat, mesatarisht
jetojné meé
shkurt se té
martuarit-arat

Pérdorimi i fj ti mongoloid" éshté thellésisht
ofendues dhe diskriminues. Ky term mbart njé histori
té gjaté té pérdorimit té tij pér té stigmatizuar
individét me sindromén Down dhe bazohet né
klasifikime racore té vjetruara dhe té diskredituara.
Pérdorimi i tillé jo vetém qé éshté i papranueshém
nga ana etike, por gjithashtu pérforcon stigmatizimin
dhe dehumanizimin e individéve me aftési té
kufizuara.

Kjo fjali éshté problematike sepse Pretendon njé fakt
historik té pavérteté, duke theksuar se disa njeréz kané
jetuar mé shumé se 200 vjet, gjé qé nuk éshte
mbéshtetur nga studime shkencore té besueshme. Né
kété menyre, teksti minon besueshmériné e burimeve
historike.

Teksti sugjeron njé pérgjithésim té gabuar se njerézit qé
merren me puné intelektuale jetojné mé pak, duke
promovuar njé ide té pasakté dhe té pakuptimté rreth
lidhjes midis llojit té punés dhe jetégjatésisé.

Ndérsa kjo deklaraté nuk pérmban gjuhé té hapur
diskriminuese, termi "normalé" mund té jeté
problematik pasi nénkupton se ka njé abnormalitet té
lidhur me geniet e bashkuara. Kjo mund té kontribuojé
né perceptime negative ndaj individéve me diferenca
kongjenitale.

Ky formulim mund té nénkuptojé se té qenit i
pamartuar éshté e lidhur me njé cilési mé té ulét té
jetés, e cila mund té promovojé njé stigma ndaj
individéve beqaré.
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“Me kété
metodé éshté
parashikuar
marrja e qelizés
vezé dhe
spermatozoidit

Gjmnazi i nga prindérit e

pérgjithshé yer_te_te. ose Shprehja "prindérit e vérteté” nénkupton njé hierarki
N individ tjeré ku P . _— - 5 N
m dhe pér f imi i t midis prindérve biclogjiké dhe prindérve zévendésues, e
Biologji 10 gjimnazin 230 5 ytnimi Ttyre cila mund té zvogélojé rolin dhe réndésiné e nénave

matematiké b..EhEt né kushte zévendésuese né procesin e prindérimit, duke i
té vecanta e

dhe i stigmatizuar ato potencialisht.
informatiké p astaj k_r yhet
implantimi i
zZygotés né
numrin e mitrés
té nénés sé
vérteté (ose
nénés sé
huazuar.)”
G]Mmr:a: Ih" Kje fjali mund té shihet si njé promovim i roleve
r::f":: s‘e‘re 4N anén tietér tradicionale dhe pritshmérive gé fé t duhet
Biologji 10 gil'mha:in 226 2 famija u kaj ! natyrshém té respektojné dhe t'u binden prindérve té
matematiké borxh prindérve tyre, gjé qé mund té forcojé njé hierarki té ngurté
dhe familjare dhe mund té mos marré parasysh rrethanat
informatiké individuale ose réndésiné e respektit té ndérsjellé.
Kjo mund té krijojé njé perceptim té gabuar se prindérit
“Pse disa prindér jané pérgjegjés pér sémundjet e fémijéve, duke
t& shéndetshém stigmatizuar ata qé kané fémijé me probleme
Biologji n Shkencat 46 mund té sjellin
natyrore né jeté fémijé té v -muncjjeve. Perdorimi | b
sémuar?” mund té kontribuojé né fajésimin e viktimave, duke i
béré prindérit té ndihen té fajtshém pér gjendjen
shéndetésore té fémijéve té tyre.
Fjala “prova” ne thonjéza sugjeron gé nuk jané té
Biologji n Shkencat 107 ““Prov_at" _e,, verteta apo ka ndonje skepticizém subjektiv nga autoret
natyrore evolucionit’ ndaj provave.
“Ndaj kétyre Teksti i eshte drejtuar adoleshenteve
situatave duhet
:uk::;:?::: ;ﬂ "Ndaj kétyre situatave duhet té keni kujdes, mund
. . Shkencat shkaktara pér té béheni shkaktaré pér ndérlikimin e konflikteve, gjé
Biologji n natyrore 125 ndérlikimin e gé nuk do té pérmirésonte jetén tuaj" sugjeren njé qasje

problematike sepse e vendos pérgjegjésiné pér
ndérlikimin e konflikteve te individi i cili mund té jeté
viktimé apo i pafugishém né rrethana té tilla. Kjo mund
té krijojé fajésim té imés, duke 1&éné jashté faktorét
strukturalé dhe shogéroré qé kontribuojné né konflikt.

konfliktevé, gjé
qé nuk do te
pérmirésonte
jetén tuaj.”
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Njé genie e
socializuar né
ményre
korrekte, ne
fillim té shek XXI
jo vetém qé do
té dijé qé
ekzistojné dy
sekse, qé me té
vérteté nuk
mund t'l
ndérrosh
(pérjashto
ndérhyrjet
modern
mijekésore lidhur
me ndryshimet e
mundshme té
organeve
seksuale) dhe,
rjedhimisht edhe
dy lloje rolesh
gjinore gé
klasifikohen
sipas seksit, por
duhet té dijé qé
ekzistojné edhe
orientime té
tjera seksuale, té
kundérta me
seksin natyror,
si¢ jané
homoseksualitet
idhe
biseksualiteti.

Gdo gjédo té
ishte mire nése
identifikimi i
identitetit gjinor
té ishte kaq i
thjeshte [...] ku
njeriu thjesht e
kuptonte se
ishte mashkull
apo femér dhe
sillej né ményren
e duhur sig
kérkonte familja.

“Njé aspekt i
vetive tona
psikologjike, gé
pérbén njé pjesé
té mire edhe té
seksualitetit,edh
e té identitetit
gjinor éshté
orientimi
seksual.ose
romantiké té
seksit té njejte
ose té kundért”

“Pajtimi i
gjageve lartésoi
vetédijen e
qytetaréve se
ndjenja dhe
dashuria pér
atdheun éshté
mbi gjithgka..”

Kjo fjali &éshté diskriminuese sepse:

Redukton gjininé dhe seksin né dy kategori té
pandryshueshme, duke injoruar spektrin e gjeré té
identiteteve gjinore dhe seksuale. Pérdor terma si
"orientime té tjera seksuale, té kundérta me seksin
natyror", gjé qé sugjeron se orientimet jodominante
jané "té panatyrshme", ¢cka éshté paragjykuese dhe
stigmatizuese ndaj komunitetit LGBTQI+.

Kjo gasje pérforcon normat binare dhe hegjemonike
té seksit dhe gjinisé, duke minuar diversitetin dhe
pérfshirjen.

Kjo fjali &shté problematike sepse thjeshton identitetin
gjinor duke e reduktuar até né njé ndarje binare
(mashkull/femér), duke injoruar spektrin mé té gjeré té
identiteteve gjinore dhe fleksibilitetin e tyre. Kjo
sugjeron se sjellja e duhur éshté ajo qé pércaktohet nga
pritshmeérité tradicionale té familjes. Fjalia kufizon liriné
individuale dhe duke pérforcuar normat patriarkale dhe
hegjemonike. Fjalia pérforcon diskriminimin ndaj atyre
qé nuk pérshtaten me kéto stereotipe gjinore, duke
promovuar késhtu njé mjedis pérjashtues dhe jo
gjithépérfshirés.

Orientimi seksual pérkufizohet si térhegje vetém ndaj
seksit té njéjté ose té kundért, duke pérjashtuar
spektrin e gjeré té orientimeve seksuale dhe romantike
(p.sh., panseksualiteti, aseksualiteti, etj.), cka éshté
pérjashtuese dhe jo gjithépérfshirése.

Problematike éshté glorifikimi i njé veprimi té tillé né
diskurs nacionalist, pasi né ki ményré ¢do veprim
mund té justifikohet né enér té “atdheut.”
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E gjithé faqja —

Fotografi me
tekst /1

E gjithé fagja

Kapitulli Lufta
¢lirimtare e
Kosové dhe

betejat
kryesore

CITATI

personalitetet e shquar

Imazh. Shote Galica
krahas Azem Galices.

Omission.

Me armé né doré
luftétaret shqiptaré ua
ndalén hovin
pushtuesve sllavé.

+shume vende tjera ku
pérdoret diskurs. i tillé
né tekst.

Sunduesi / sunduesi
‘Osman + shumé vende
tjera ku pérdoret kKjo
fjalé.

Mé kété kontribut
shqipéria i dha Evropés
shumé mé tepér nga
¢'mori prej saj.

Seksioni mbi tregtiné e
skllevérisé Afrikane.

Fazat e evoluimit té
UCK-sé dhe paragitja
publike

Faza e pare 1981-1990
Faza e dyté 1991-1998
Faza e treté 1998-1999
Faza e katért 1998 - 1999

Faza e pare 1281-1990.
Kjo faze pérfshin
kristalizimin e
organizimit dhe té
mbijelljés sé ndjenjés
kombétare.

“Né kéto beteja UCK-ja
tregoi njé triméri té
pashembulit dhe
heroike kundér
pushtuesit serb.”

INTERPRETIMI

Personalitetet shgiptare nuk e perfagésojné gruan né menyré
té mjaftueshme krahas mashkujve

Kur personalitetet e tjera duken té jené té reprezentuar ne
menyré individuale,

Teksti nuk tregon té gjithé historine e njé grupi té shqgiptaréve
gjaté luftés sé dyté botérore lidhur me krijimin e divisionit 5SS
“Skenderbeu.”

Pérdor njé gjuhé lufténxitése, duke glorifikuar dhunén dhe
konfliktin, gé mund té nxisé njé ndjenjé armigésie dhe
pércarjeje etnike. Pérforcon sterectipet nacionaliste duke
pérshkruar luftétarét shqiptaré si heroiké dhe pushtuesit
sllavé si armiq absoluté, duke krijuar njé narrativé
njédimensionale dhe pérjashtuese. Kjo qasje minon pérpjekjet
pér pajtim ndérmjet komuniteteve, duke thelluar tensionet
dhe paragjykimet etnike.

Kjo pérzgjedhje e gjuhés pérforcon njé diskurs etnocentrik gé
i paraget té gjithé osmanét si agresoré, duke anashkaluar
kontributet e tyre né fusha si administrata, infrastruktura dhe
zhvillimi i arsimit né rajon.

sé njé rol té vecanté
diskutimit faktorét historiké, socialé dhe politiké qé ndikojné
né marrédhéniet midis Shqipérisé dhe Evropés. Teksti minon
kompleksitetin e marrédhénieve ndérkombétare, duke e béré
até njé dialog té thjeshtuar qé injoron bashképunimin dhe
ndihmén reciproke qé ndodhin né nivel ndérkombétar.

Ményra se si pérshkruhet tregtia e sklléverisé Afrikane nuk
pérputhet me kontekstualizimin e sakté kohor té skllavérisé:
interpretimet nuk jané té sakta dhe béjné té sugjeruar se
skllévéria filloi né Afriké, dhe jo né vende tjera.

Pérdorimi i datave té pasakta lidhur me zhvilli
krijon ndérlidhje té drejtperdrejt né mes kriji
zhvillimet e tjera historike.

e UCK-sé qé
it t& UCK-sé dhe

Edhe pse nuk kol si gjuhé p
pérjashton, ne kontekstin e diskursit nacionalist, fjalia éshté
glorifikim i ndjenjave nacionaliste.

Pérdorimi i fjaléve si "triméri" dhe "heroike" né kontekstin e
dhunés mund té inkurajojé romantizimin e luftés dhe té nxisé
ndjenja té forta. Nuk ofrohet njé analizé mé e thellé e situatés
historike, qé perfshin perspektivave té tjera: Njé pérqendrim
vetém né trimé e UCK-sé pa pérmendur pérvojat e tjera
krijojné njé narrativé té njéanshme qé minon pérjetimet e
viktimave té luftés.
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"If, due to genes,
you have an
attractive body
and face, many
people may
smile at you,
invite you to
parties, and try
to become
friends with
you."

"Genes change
your behavior by
altering how
people treat
you."

"Men may
experience
changes related
to a decrease in
testosterone
(e.g., reduced
sperm
production), but
these changes
are less
noticeable than
those
experienced by
women."

"In this period,
[women] find
their place
within the family
and social

circle.” [added by
authors]

"At this stage, it
is essential for
people to
commit to
developing
intimate and
family
relationships."

"Women
experience
changes in the
reproductive
system.”

"By this time,
most of them
also become
grandparents.”

"By this time,
most of them
also become
grandparents.”
"If someone has
good health, is
not worried
about finances,
has good
relationships
with family and
friends, and
engages in
enjoyable
activities, old
age can be a
joyful phase of
life."

INTERPRETATION

This statement implies that physical attractiveness, as
defined by genetic traits, determines social acceptance
and positive treatment. Such a framing can be
exclusionary, as it suggests that people who do not
meet certain physical standards may be treated less
favorably. It risks promoting a narrow, appearance-
based value system, which does not align with inclusive
human rights principles that emphasize dignity and
equality for all individuals, regardless of appearance.

While this sentence Is scientifically accurate in
describing the role of genetics in shaping how
individuals might be perceived or treated, it risks
oversimplifying the complex interplay between
genetics, environment, and social behavior. It's
important to avoid deterministic views that sugg
individuals are entirely defined by their genes. An
emphasis on the social and

environmental factors that can mitigate or change
genetic predispositions would align better with human
rights principles, particularly around agency and
equality.

It compares men and women in a way that could
minimize men's experiences. The statement implies that
the changes men experience with age are less
noticeable or less important than those faced by
women, which can downplay the significance of men's
challenges during aging. Additionally, it generalizes by
focusing only on biological differences, simplifying the
aging process as being primarily hormonal for both
genders. This type of language can reinforce
stereotypes about how men and women experience
physical changes, neglecting the diverse ways
individuals of both genders might respond to aging. It
risks creating an imbalance by suggesting that one
gender's experience is inherently more visible or
impactful than the other's.

The sentence implies a traditional path, suggesting that
all individuals must find their place in family and social
circles. This could marginalize those who don't follow
conventional social paths, like those who remain
unmarried or prioritize different lifestyles.

It assumes that personal fulfillment and success depend
on developing intimate or familial relationships, which
can exclude or pressure individuals who are single by
choice or unable to form such relationships, suggesting
that this is an essential and universal goal for everyone,

It assumes that personal fulfillment and success depend
on developing intimate or familial relationships, which
can exclude or pressure individuals who are single by
choice or unable to form such relationships, suggesting
that this is an essential and universal goal for everyone.

The statement assumes that becoming a grandparent is
a typical experience for everyone, which could exclude
or marginalize those who are childless or choose not to
have children. It doesn't acknowledge different family
structures and individual choices regarding family life.

The sentence sets up an idealized scenario for aging
that hinges on factors like health, financial

stability, and strong social relationships, unintentionally
marginalizing those who face challenges in these areas,
such as the chronically ill, financially insecure, or socially
isolated.
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"On the negative
side, [creative
individuals] tend
to have a large
ego, making
them insensitive
to the needs of
others.”

"They may
achieve their
goals at the
expense of
others and be so
engrossed in
their work that
they exclude
others.”

"Some
anthropologists
recognize three
basic races:
Europoid,
Negroid, and
Mongoloid,
commonly
known as: white,
black, and
yellow."

"Discussion and
self-assessment
questions: 1. How
can we define
the term 'race'?
2. What are the
distinguishing
characteristics of
races? 3. Are
racist theories
scientifically
valid? 4. What is

INTERPRETATION

This sentence makes a generalization about creative people,
labeling them as having a big ego and being insensitive. This
stereotype can be exclusionary as it assumes negative
personality traits, potentially alienating individuals who
identify as creative but do not fit this description.

This statement defines creative as individuals who are selfish
or dismissive of others, which is a logical fallacy linking
creativity to personality, and additionally, an exclusionary
statement.

The terms "negroide” and "mongoloide” are not only
scientifically outdated but also offensive in modern
discourse. These terms were historically used to classify
people based on physical traits like skin color and facial
features, but they carry a legacy of racism and
pseudoscientific justifications for racial hierarchies. Even
without considering the full context, using these terms
perpetuates a harmful and discredited understanding of
human diversity. Although the sentence presents a historical
perspective on race, it fails to acknowledge that these racial
classifications have been debunked by modern science.
Taken in isolation, there is no critical examination or
disclaimer indicating that these terms are no longer
accepted or valid in contemporary anthropology and
sociology. Without this critical lens, readers may be misled
into thinking that these classifications still hold scientific
merit. Whether in or out of context, this sentence can
reinforce harmful stereotypes by implying that human
diversity can be reduced to a few racial categories. Without
further clarification or proper context, it risks perpetuating
outdated ideas that have historically contributed to racial
discrimination and inequality. All in all this sentence—
regardless of context—does not align with current human
rights principles or modern scientific understanding, making
its use inappropriate for contemporary discourse.

The questions listed for discussion and self-assessment delve
into important concepts such as race and ethnicity, but | have
some when idering them al ide modern
human rights principles and scientific understanding.

First, the questions that address the definition of "race” and
the characteristics by which

races are distinguished seem to suggest that race is still a
valid scientific classification. This

could unintentionally perpetuate outdated racial
categorizations, which we know have been

debunked by contemporary science. Race is now recognized
as a social construct, not a scientifically grounded concept.
So, by asking these questions in this way, there is a risk of
misleading students into thinking race has inherent

ethi biological ing. Additi Ily, question 3, which asks if
ethnic racist theories are scientifically sound, could be

corr ity? 5. probl ic. It seems to open a debate on the validity of
Identify the these disproven ideas, which could be

basic confusing. | believe it would be better if it clearly stated that
characteristics of modern science and human rights

an ethnic principles have rejected racist theories. Instead of asking
community. 6. whether they are scientifically sound, it

What is ethnic
identity? Think
critically. Try to
differentiate
between race
and ethnic
community."

"Minorities are
mainly residents
of a specific
territory within a
state where they
live."

might be more productive to explore how these theories
were debunked and the harm they

caused. On the other hand, the questions regarding ethnicity
and ethnic identity seem more in line with contemporary
understandings. However, even these could benefit from
framing that emphasizes the rich cultural dimensions of
ethnicity and how it is distinct from the harmful racial
constructs of the past.

This is a factual statement, but it is important to also
highlight the complexities and challenges

faced by minority groups in terms of their rights,
representation, and protection from

discrimination. Without acknowledging these challenges,
the text might unintentionally gloss

over the real struggles faced by minorities and the
importance of actively upholding their rights,

as enshrined in both national and international legal
frameworks.

54



BOOK

Sociology

Sociology

Sociology

Sociology

Sociology

Sociology

Sociology

Sociology

Sociology

12

12

12

12

12

12

12

12

Social-
Linguistic
Sciences
Gymnasium

i8

Social-
Linguistic
Sciences
Gymnasium

i8

Social-
Linguistic
Sciences
Gymnasium

38

Social-
Linguistic
Sciences
Gymnasium

Social-
Linguistic
Sciences
Gymnasium

Social-
Linguistic
Sciences
Gymnasium

Social-
Linguistic
Sciences
Gymnhasium

Social-
Linguistic
Sciences
Gymnasium

41

Social-
Linguistic
Sciences
Gymnasium

41

55

mﬂ o “

"The notion of
divinity as a
‘controller who
sees everything'
drives individuals
to continually
menitor their own
actions and strive
to adhere to basic
social norms."

"Discussion and
self-assessment
questions: 'What is
the sense of
religious identity
for a believer?™

"Why do moral
values constitute
the most valuable
and desirable
aspect of religion?"

"A sect is a small,
unofficial religious
group formed by
radical separation
from the official
religious
organization.”

"The sect
expresses
dissatisfaction not
only with the
official religious
institution,
whether ecclesia
or denomination,
but also with the
existing social and
political order of
the state."

"Sects are
generally less
tolerant of other
ious beliefs."

"Sects are typically
led by charismatic
individuals capable
of stirring strong
emotions among
their followers.”

"A cult represents
the lowest level of
religious
organization." [in
describing
religious groups]

"The position of
cults today is not
favorable."

INTERPRETATION

In this section, the discussion encourages reflection on the
social and psychological functions of religion and its role in
shaping moral values. While no overtly discriminatory or
exclusive language appears in these questions, the emphasis
on religious functions and identity could risk

marginalizing non-religious perspectives if not presented in
a neutral and inclusive manner.

For example, the statement, "Cila &éshté ndjenja e identitetit
religjioz pér besimtarin?” (Pyetje dhe detyra per diskutim dhe
vetevleresim, page 38) focuses on the experience of religious
individuals but does not account for those who may not
identify with any religion. An inclusi pp! h would involve
questioning how different people, both religious and non-
religious, perceive identity formation, ensuring that non-
believers are also part of the conversation.

, the "Pse vlerat morale e
pérbéjné anén mé té viefshme dhe té
pélgyeshme té religjionit?" (Pyetje dhe detyra per diskutim
dhe im, page 38 that moral values are
inherently tied to religion, potentially excluding secular ethical
frameworks. A more inclusive formulation could explore how
various syst ligious and non-religi ribute to
moral reasoning.

The text refers to sects as groups that are "non-
official”" or "radically split from the official religious
organization.” While this in itself is not
discriminatory, the characterization of sects as
being less tolerant of other religious beliefs and in
open conflict with official religions and political
systems might create an impression that such
groups are inherently disruptive or undesirable.
This could risk stigmatizing minority religious
groups or sects. Specifically, the sentence: "Sektet
zakonisht jané mé pak tolerante ndaj besimeve té
tjera fetare." may contribute to a negative view of
sects. Moreover the text suggests that sects are in
conflict with both official religions and political
systems, which could be seen as reinforcing a
binary between "good" official religions and "bad"
sects. This might lead to discriminatory perceptions
of sects or groups that do not fit into mainstream
religious categories. The sentence: "Sektet
zakonisht udhé&higen nga njeréz karizmatiké, qé
kané aftési t& nxisin emocione té forta te pasuesit e
tyre." may perpetuate stereotypes of sect leaders as
manipulative or emotionally exploitative, which
could be exclusive and problematic.

The description of cults as "a lower form of religious
organization" and lacking a clear doctrine could contribute
to the stigmatization of newer or smaller religious
movements. While the historical context provided is
valuable, the framing of cults as less legitimate forms of
religion might not align with human rights principles that
protect freedom of religion and belief. The statement:
"Pozita e kulteve sot nuk éshté e miré." portrays cults in a
Pej ive ith clear j ion, which could
be seen as discriminatory against less conventional
religious groups.These descriptions risk perpetuating
negative stereotypes and judgments about certain
religious groups, which may not fully align with the
principles of religious freedom and equality enshrined in
human rights fr ks. To avoid reinforcing harmful
perceptions, the text could benefit from more neutral
language that respects all forms of religious expression.
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"Islamic
fundamentalism
, which became
highly relevant
since the
attacks of
September 11,
2001, belongs to
the second
generation of
fundamentalist
movements.”

"These acts are a
misinterpretatio
n and misuse of
religion for
various interests
and purposes
different from
those of the
religion.”

"It is a woman's
duty to submit
to and respect
her husband,
and if she does
not do so, the
husband may
compel her
through
counseling,
punishment, or
physical
violence."

"Men have a
higher mortality
rate, while
women have a
higher morbidity
rate."

"Women are
more likely to
suffer from
chronic
ilinesses, thus
seeking
healthcare
services more
often than men."

"The school
objectively
evaluates
individual
achievements,
while the
individual's will
determines the
level of
education
attained."

INTERPRETATION

The phrase "fundamentalizmi islamik" directly
associates Islam with violence and extremism,
especially by referencing the 9/11 attacks. This type of
language can perpetuate harmful stereotypes against
Muslims, reinforcing Islamophobia and linking an

entire religion to terrorism. It may not align with human
rights principles promoting freedom of belief and
religion, particularly in avoiding collective judgment of
religious groups based on the actions of a few.

While this sentence attempts to clarify that terrorism is
a misuse of religion, it could still be seen as implicitly
reinforcing the stereotype that religion, particularly
Islam, is often used as a justification for violence. This
could alienate peaceful religious adherents by linking
their faith to violence, even when the intention is to
distinguish between extremists and the broader faith
community.

This sentence not only describes gender inequality but
also justifies the use of violence against women, a
practice that violates basic human rights and gender
equality principles. It directly contradicts modern
human rights standards, particularly concerning the
prohibition of violence against women. The text largely
reflects the historical context of religious traditions but
does not critically engage with modern human rights
perspectives, particularly concerning gender equality.
These issues may perpetuate discriminatory views,
unless presented with a clear discussion on the
progression towards more inclusive and equal practices
in contemporary times.

The statement that men have higher mortality while
women experience more illness can unintentionally
reinforce gender stereotypes, suggesting men's health
issues are more serious because they lead to death,
while women's frequent ilinesses are less significant.
This generalization overlooks individual differences and
social factors, like access to healthcare or economic
status, which also shape health outcomes. By focusing
only on biology, it risks promoting unequal treatment in
healthcare, where men's issues might be seen as urgent
while women’s chronic conditions are downplayed,
which challenges the principles of fairness in
healthcare.

This statement is a generalization based on statistical
observations. However, it needs a more

nuanced understanding to avoid reinforcing
stereotypes. Chronic illnesses, such as arthritis,
osteoporosis, or autoimmune disorders, may indeed be
more prevalent in women due to biological, hormonal,
and genetic factors. Nonetheless, the statement
oversimplifies a complex issue. Women's more frequent
use of healthcare services can also stem from
sociocultural factors, such as a higher likelihood of
seeking medical help, societal expectations about
health maintenance, or longer life expectancy.

The phrasing could unintentionally imply that women
are more dependent on healthcare, without
acknowledging the broader context, such as how men
may underutilize healthcare services due to

social stigmas or different health-seeking behaviors. It's
essential to present both biclogical and

social factors to avoid bias in how gender differences

in healthcare utilization are portrayed.

While this sentence promotes individual responsibility,
it may ignore systemic inequalities, such as
socioeconomic barriers or discrimination, that impact
educational achievement. It could implicitly place full
responsibility on the individual without acknowledging
how unequal access resources affect success. This can
be seen as exclusive to those facing systemic barriers.
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"The school is an
institution
where critical
thinking about
life, society, and
the world is
formed.”

"It is widely
pted that in

INTERPRETATION

This sentence could be considered exclusive if it
suggests that formal schooling is the only institution
where critical thinking is formed. In some contexts,
alternative education methods or informal learning
environments may also be critical in fostering this skill.
To avoid exclusion, it might be important to
acknowledge diverse educational pathways.

This statement can be seen as discriminatory and
exclusionary because it implies that a person's value
and societal status are solely based on their level of

every society,
those with
higher success
are granted
higher social
status and
respect, while
those with lower
success receive
a lower status."

"The origin,
specifically the
family
environment,
has a greater
impacton a
child's success
than the
intelligence
quotient itself."

"Children living
with both
parents achieve
better success
than those living
with one parent
or without both
parents."

"Children
residing in cities
achieve better
results than
students living in
villages."

"Individuals
possessing
scientific
knowledge and
work skills are a
valuable
resource for
society."

which often overlooks systemic inequalities. It
disregards the various barriers that people may face,
such as socio-economic challenges, access to education,
or personal circumstances that limit their opportunities
for success. By equating success with respect and
status, it potentially marginalizes those who, despite
hard work and effort, cannot achieve the same results
due to factors beyond their control. This approach does
not align with human rights principles, which
emphasize dignity, respect, and equal opportunities for
all, regardless of their socio-economic background

or personal achievements.

‘While this statement may be backed by certain studies
as claimed in the book, this implies that a child's
background and family environment have a greater
impact on academic success than their intelligence
quotient (IQ). This could be considered problematic
because it risks reinforcing stereotypes and
deterministic views about a child's potential being
constrained by their family or socio-economic
background. While this statement may be backed by
certain studies as claimed in the book,from a human
rights perspective, this idea may not align with the
principle of equal opportunity in education, which
emphasizes that every child, regardless of their
background, should have the same chances

to succeed. It could be seen as exclusive, as it might
overlook the importance of individual capabilities and
efforts, potentially marginalizing children from less
advantaged backgrounds by suggesting that their
success is primarily determined by factors beyond their
control.

‘While this statement may be backed by certain studies
as claimed in the book, it risks being overly simplistic
and potentially discriminatory. It can contribute to
stigmatization of children from single-parent families or
those without parents, implying that their family
situation

inherently disadvantages them in terms of success.
From a human rights perspective, this may not align
with the principle of equal opportunity and could
perpetuate biases against non-traditional family
structures, It overlooks the fact that many other factors,
such as emotional support, school quality, and individual
resilience, can play significant roles in a child's success,
regardless of their family situation.

This statement could be seen as discriminatory or
exclusive because it generalizes based on geographical
location, which can reinforce stereotypes about rural
communities. It implies that living in rural areas
inherently leads to poorer academic performance,
overlooking the potential strengths of rural education
systems and the individual capabilities of students in
those areas. From a human rights perspective, this could
perpetuate inequality by devaluing rural students'
achievements and not recognizing the broader
structural challenges they may face, such as limited
access to resources or educational opportunities. It
shifts the focus away from addressing

these disparities and instead places undue emphasis on
location as a determinant of success.

This could be seen as exclusive because it implies that
only individuals with scientific knowledge and work
skills are valuable to society. It may disregard the
contributions of those with other types of knowledge or
skills, including creative or social competencies,
potentially marginalizing those who don't fit into a
traditional definition of "productive" roles.
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"Terrorism has
become a means
of settling scores
between
different political
sects, groups,
illegal
organizations, or
between them
and states."

"In France, the
central doctrines
of
Enlightenment
philosophers
were individual
freedom and
religious
tolerance,
opposing
monarchy and
the rigid ideas of
the Roman
Catholic
Church.”

"During the
Enlightenment,
barriers between
cultural systems,
religious
divisions, gender
differences, etc.,
were
dismantled."

"A social
category can
become a social
group when its
members
interact and
identify as
members of the
group." Here is
the full table,
formatted as
requested:

"The best
example of a
primary group is
the family."

Image: Primary
groups.

INTERPRETATION

This paints a broad picture that could unintentionally
generalize or misrepresent certain groups. When we
describe terrorism as a tool used by political sects,
groups, or even states, it risks simplifying a very
complex issue. By not distinguishing between legitimate
political movements and those engaged in violence, the
statement may unfairly cast suspicion on peaceful
groups, suggesting they might be prone to terrorism
simply due to their political or ideological differences.
Moreover, implying that terrorism is commonly used by
states without any further clarification could lead to
misunderstandings, making it seem as though many
governments engage in terror tactics, which is not
always the case. The language here is tooc broad and
lacks the precision necessary to ensure that peaceful
movements and lawful state actions are not mistakenly
associated with terrorism. In essence, the sentence
might inadvertently exclude certain groups from fair
representation, as it leans towards overgeneralization.
A more careful and nuanced approach would be needed
to avoid these potential pitfalls and maintain alignment
with human rights principles, ensuring that we don’t
perpetuate harmful stereotypes or misconceptions.

This sentence could be seen as portraying the Catholic
Church in a negative light by emphasizing opposition to
Enlightenment ideas. While it is important to discuss
historical conflicts, care should be taken to avoid
language that might seem dismissive or derogatory
towards any group or institution, ensuring that the

text remains balanced and non-discriminatory.

This sentence suggests that the Enlightenment
was entirely successful in breaking down cultural,
religious, and gender barriers. While this was an
aim of the Enlightenment, the reality was more
complex, and the text should be careful not to
oversimplify or present an idealized version of
history that might ignore ongoing issues of
discrimination or exclusion.

This sentence highlights the transformation from a
social category to a social group through interaction and
identification. It is important to recognize that this
interaction can foster a sense of community and
collective identity, which are critical for social cohesion
and the protection of group rights. The text should
ensure that it does not overlook the diversity within
these groups

and the potential for both positive and negative social
dynamics.

While the family is indeed a primary group, it is
essential to acknowledge that family structures
can vary widely across cultures. The text should be
sensitive to different cultural understandings

of what constitutes a family, avoiding any
implication that a particular family structure

is universally ideal.

The image should reflect the diversity of primary
groups in society, including people of different races,
ethnicities, and backgrounds. A picture that only
includes white people might unintentionally suggest
that primary groups are not diverse, which could
reinforce stereotypesand exclude the experiences of
people from other racial or ethnic backgrounds. "jeta e
burrave dhe grave té kétij planeti” includes both men
and women, which is positive in terms of gender
inclusivity. It could be even more inclusive by also
considering non-binary or gender non-conforming
individuals, though this might be beyond the current
context of the passage.
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"The mixing of different
cultures and races has
often led to negative
social behaviors,
tensions between
majorities and
minorities, followed by
local efforts, racism, and
racial discrimination.”

"Man is a 'political

al al' (zoon politikon).
This should not be
understood as a
derogatory statement,
as might be thought
today..."

"Man reproduces (is
born), but as a social
being, he has changed
the direction of this
natural law, planning
and controlling it
according to his needs
and capabilities.”

"By nature, man cannot
live alone.."

"By nature, man is not
self-sufficient to fulfill
all his needs..."

“For the ordinary
observer, for a person
without scientific
knowledge, changes are
so rapid and
unexpected that they
cause anxiety."

"What an individual will
become as an
independent person,
what thoughts and
impressions he will have
about the world, largely
depends on the family
relationships in which
he was raised as a
child."

"On the other hand, ifa
child is raised in a
nervous and tense
family atmosphere...
then this child will have
a damaged psyche
(soul) with negative
traces that will follow
him throughout his life."

INTERPRETATION

This sentence addresses tensions between different cultural
and racial groups, and while it acknowledges issues like
racism and discrimination, it could be framed more
carefully. The phrase "sjellje neg: &

social beh ) linked to "pérzierja e kul dhe racave
té ndryshme" (mixing of cultures and races) can be
perceived as promoting a negative stereotype about
multicultural i i ially reinf anidea
that diversity automatically leads to conflict. This could

indi ly perp bias or lusive thinking.The text
should be careful not to suggest that the presence of
diverse groups inherently causes social tension. Instead, the
focus should be on the structural and societal factors that
lead to il ing that the framing does not
contribute to a negative view of diversity.

The use of the phrase "political animal" to describe humans
can be perceived as degrading and derogatory. Although
the author tries to clarify that it is not meant as a
derogatory statement, this term uses language that might
sound reductive of human nature by comparing it to an
"animal.”

It that repi ion is always , which is
not true and can overlook the reality of everyone involved.

This wording implies that living alone is not in human
nature, potentially discriminating against those who choose
or are compelled to live alone.

This quote suggests that people, by their nature, cannot live
independently, which may exclude individuals who live
alone or are self-sufficient, failing to consider the diversity
of lifestyle choices.

The quote suggests that those wi ientific k led
are more prone to feeling anxious about changes, which
could exclude those who lack scientific education. This

definition might be interpreted as implying a distinction
between individuals with and with ientific ki
It sug that individuals are entirely defined by their

early family experiences.

This quote could contribute to forming stereotypes about
children growing up in such conditions, without
idering the itivity and individual lexity of
each case. It also implies that the negative consequences of
a tense family atmosphere are permanent. This approach
may appear fatalistic, not allowing for the possibility of
h ori in individuals' lives.
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"For children,
from their
perception,
growing up
means
becoming
bigger, stronger,
wiser, and being
able to interact
with others."

"Noticeable
development in
height and
weight,
accompanied by
breast growth in
girls, beard
growth, muscle
strengthening,
voice change in
boys..."

"A special
moment for this
age is
retirement,
which is a form
of closing work
activity and is
reached at the
age of 60 for
women and 65
for men."

"Another
sensitive
problem for old
age is social
exclusion and
loneliness.”

"...people
increasingly
spend their time
in the virtual
world, that is,
not in the real
one, and less in
the existing, real
world."

"People no
longer have time
to talk even with
their children, as
they seek a
virtual society
that 'better'
fulfills their
needs."

"Thus, by using
the internet,
they replace
quality social
relationships
(real-life) with
less quality
connections
(virtual society)."

"The masses are
considered only
passive and non-
creative groups,
while the elite, in
away,
monopolizes
creativity."

"The tendency to
be part of the
cultural elite is
considered a
status symbol of
a small number
of intellectuals.”

INTERPRETATION

The use of terms like "bigger,” "stronger," and "wiser"
can create a biased and limited perception of all
children, excluding individual differences in how they
experience and interpret the growing-up process.

The description of breast growth in girls and muscle
development in boys is an example of stereotyping
physical ch istics iated with gend
Describing physical changes that are specific to gender
can contribute to reinforcing gender divisions and affect
how individuals perceive and feel about their bodies.

Mentioning different retirement ages for women and
men could overlook efforts for gender equality and
might reinforce outdated ideas about gender roles in
the workplace.

It can create a general perception that older individuals
are automatically isolated and excluded, neglecting
efforts to improve their social inclusion.

This quote sugg a stark division b the
"virtual world" and the "real world," considering
activities and interactions in virtual spaces as less
valuable compared to those in real life. This might
stigmatize technology users as people who "spend”
more time in ways that are "less real" or "not true.”

It implies that people who spend a lot of time in virtual
spaces have significantly neglected real life, negatively
affecting their personal relationships, including those
with their children. This could constitute a
generalization and a bias against individuals who use
the internet frequently.

This comparison could be prejudiced towards
technology users and may underestimate the
importance of virtual connections, which can also be

valuable and supportive for different individuals.

It establishes a cultural hierarchy that divides people
into "active" (elite) and "passive" (masses), contributing
to the sep ion and discri ion of different cultural
values and abilities.

It excludes the majority of individuals from the
opportunity to reach high cultural levels, creating a
division between the "elite" and the "ordinary.’
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"In Islamic
countries, such
as Saudi Arabia,

It could be interpreted as a negative stereotyping of

. . |al‘a|.|d Iran, Pakistan, Islamic cultures, suggesting that they are more inclined

Sociology n Linguistic 92 3 etc, such . " . A
3 - to consider certain behaviors as deviant compared to
Sciences behavior is N
4 ‘Western countries.
considered
completely
deviant.”

"Drug addiction

is deviant
behavior, which
Social and is also It stigmatizes individuals with addiction issues by
Sociology n Linguistic 94 2 associated with directly associating them with criminal behavior and
Sciences a range of other actions harmful to society.
anti-social and
criminal
behaviors."
"Although
homosexual
relationships of
z:‘r:Q::::':: It suggests that homosexual relationships were
. P accepted but as deviant behavior. This could be
Social and throughout the . e
. ) - . interpreted as a discriminatory stance toward
Sociology mn Linguistic n3 2 history of human N . : N
. L homesexual relationships, considering them as
Sciences societies,

foaie s ok something with a lower level of social acceptability.
societies silently

tolerated them
or treated them
as deviant
behaviors."

Recently, these The use of the term “real family” can be perceived as

Social and ::::II:S ::e discriminatory toward other families that follow
Sociology mn Linguistic n3 2 legall ga . different models frem traditional ones. This term might
Sciences eg y P! suggest that only one type of family is legitimate or
children to form o
. acceptable, while others are not.
a 'real' family."
"Children are
N often subjected the term "legitimate beatings" can suggest a
Social and e N . . L
. . . to the normalization of vioclence against children, presenting it
Sociology mn Linguistic e 1 I . . Pl P
cciences legitimate' as something accepted or justified, which is
blows of their discriminatory toward children.
parents."
"Sexual abuses
with children
and incest are
" e Psad A stereotype that links urbanization with the spread of
Social and phenomena - B B o
. N L N N sexual abuse and incest, treating this as a characteristic
Sociology mn Linguistic n7 2 mainly in more e Ty .
S S of more developed societies and making it seem like a
Sciences urbanized p -
A . problem specific to these societies.
societies, which
generally have
more stressed
people."
"The first
el;r:\:ﬂnit“ofa ‘What is considered a moral value in one society may not
P . . 9 ot be acceptable in another. If a society embraces a set of
Civic Education 10 50 2 society _|s notlaw .y alues that are not universal, individuals who do not
and police, but
adhere to these values may feel excluded or
customs and PN N
discriminated against.
moral values of
society.”
"Failure to
enforce the law
for personal
interests of It could imply that individuals who do not obey the law
T E i 10 53 2 |nd|vnd.u:'als or ar_e the sourc.e Of. problems for r.l.'le entllre soclety,.
authorities without delving into any potential socio-economic
brings dimensions that might influence such behavior.
irreparable
disorders to
society..."

61



BOOK

Civic Education

Civic Education

Civie Education

Civic Education

Civie Education

Civic Education

Psychology

10

10

10

10

10

n

MH E

Natural
Sciences

59

59

65

T4

82

83

QUOTE

"Men and women
have equal rights
to employment.
However, when
applying for jobs,
women face the
mentality that they
are more likely to
be committed to
children and may
have more
absences from
work."

"Working late
hours requires
more guarantees
for safe
transportation for
women, to ensure
they do not
become victims of
violence. However,
doctors, regardless
of gender, perform
night shifts and
provide service to
those in need."

"We often see
groups of young
people in bars and
public places who
have gone out to
talk and spend
pleasant hours
together, butin
fact, everyone is
looking at their
phones."

"However,
particularly in big
cities, there are no
shortages of
behaviors and
events that
manifest
disagreements."

"Harmful behaviors
for health are
considered to have
become the main
cause of increased
morbidity
worldwide,
especially among
young people.”

"The use of drugs
has today become
one of the major
health risks,
particularly among
young people.”

"Another factor is
related to
individual
differences.
Mothers differ in
their biclogy (age,
genes, etc.) and
depending on
environmental
conditions
(nutrition, stress,
etc.). A 25-year-old
mother in good
health may be
better able to
protect her baby
from teratogens
than an older
mother."

INTERPRETATION

The sentence reflects a form of gender discrimination
through mindsets and stereotypes that can affect
women's opportunities to secure equal employment
with men. The example is not sufficiently elaborated
and can easily be misunderstood.

It follows an attitude that lacks critical feminist
theory when failing to recognize why women are
more at risk than men at night.

The use of the phrase "groups of young people” may
imply a generalization about all youth, which is not
necessarily accurate. The sentence suggests a
common behavior among young people, where they
are more engaged with their phones than with group
interaction. This description can promote a critical
stance toward youth without considering the
variability of individual behaviors and may reflect a
generalized perception that is not always accurate for
all individuals.

The sentence does not contain directly discriminatory
language, but it includes a generalization that may
influence the perception of large cities as more
problematic in terms of conflicts.

Young people are portrayed as a group at risk of
harmful behaviors, which could create a perception
that they are more prone to health issues due to their
behaviors, presenting them in a negative light.

It could create an oversimplified and negative image
of young people, portraying them as prone to drug
use and at higher risk.

A stereotype suggesting that younger mothers are
always more capable of protecting their children than
older mothers. This notion can be discriminatory
toward older mothers, making them feel inadequate
or unsuitable as parents.

62



BOOK

Psychology n
Psychology mn
Psychology mn
Psychology mn
Psychology mn
Psychology mn
Psychology mn

Natural
Sciences

Natural
Sciences

Natural
Sciences

Natural
Sciences

Natural
Sciences

Natural
Sciences

Natural
Sciences

PARAGRAPGH
61 1
61 1
63 3
89 2

Knowledge

100 Check Options
124

1
124 1

63

QUOTE

"Role confusion
is normal. It may
be the reason
why the lives of
some
adolescents
seem so
chaotic."

"One of the main
tasks for
adolescents is to
become
independent
from their
families."

"People who are
not satisfied
with their
personal and
family
relationships
tend to suffer
more from
emotional
isolation,
loneliness, and
depression."

"Specific
categories
include: mild
retardation (55-
69 points);
moderate
retardation (40-
54 points);
severe
retardation (25-
39 points);
profound
retardation
(below 25
points).”

"The belief that
crying is
inappropriate
for men."

"The physical
appearance of a
person greatly
influences the
impressions
others have
about them.”

"People feel
better about
themselves
when they
associate with
individuals
whom others
consider
desirable. We
often perceive
those who are
physically
attractive as
more
interesting,
more social,
more intelligent,
more pleasant,
etc.."

INTERPRETATION

It uses words that could contribute to a stereotype of
adolescents as unstable and chaotic.

It describes independence as a "primary task" for
adolescents. This description may suggest that
independence from the family is a universal and
obligatory goal for all adolescents. In reality, the feeling
of independence and separation from the family occurs
in different ways and at different times for various
individuals, and it is not always an accepted task by all
adolescents.

It could stigmatize those who feel dissatisfaction in their
personal relationships, portraying them as more prone
to suffering from isolation and depression. This
description may overlook the complexity of individual
situations and provide a simplified view of emotional
experiences.

The text uses terms like "mild retardation," "moderate
retardation," "severe retardation," and "profound
retardation” to describe different levels of intelligence,
which could contribute to the stigmatization of
individuals who score low on intelligence tests. These

terms may be discriminatory and create negative
feelings toward individuals who do not meet
conventional intelligence standards.

It is based on a gender stereotype suggesting that
feeling and expressing emotions is inappropriate for
men.

This could contribute to stereotypes and discrimination
against people who do not conform to society's
aesthetic standards.

It could create feelings of insecurity and low self-esteem
for those who do not meet these standards.



BOOK
Psychology n
Psychology mn
Psychology n
Psychology n
Psychology n
Psychology n
Psychology n
Psychology n

DIRECTION = PARAGRAPGH

Natural

. 124
Sciences
Natural

n L1
Sciences
Social

. 62
Sciences
SoFlal 63
Sciences
Soci

ocial 89
Sciences
Sods 103
Sciences
Social 103
Sciences
soci
ool 103

Sciencs

"Physical
attraction
influences our
choices of
friends and
those we love.”

"People who are
attractive in
appearance
receive more
help from
others."

"Young adults
are stronger
than older
adults."

"Psychological
problems during
menopause are
more reflective
of the social
devaluation of
the aging
woman than the
physiological
process of
menopause
itself.”

"Specific
categories
include: mild
retardation (55-
69 points);
moderate
retardation (40-
54 points);
severe
retardation (25-
39 points);
profound
retardation
(below 25
points)."

"For example,
compared to
Westerners,
Japanese people
are less inclined
to express
certain
emotions.”

"In Japanese
culture, children
are taught to
hide negative
emotions with a
stoic expression
or a polite
smile."

"Similarly, young
males in the
Maasai culture
are expected to
hide their
emotions in
public,
appearing stern
or cold, with no
emotions on
their faces.”

INTERPRETATION

It suggests that physical attraction is a primary factor in
forming relationships, potentially overlooking other
important qualities that contribute to building healthy
and strong relationships.

Discrimination based on physical appearance.

Individuals' strength and abilities vary and depend on
many factors, including health, experience, and lifestyle,
and cannot be simply described as better or weaker
based on age.

It suggests that psychological issues during menopause
are more a reflection of social stigmatization and the
diminishing value of aging women rather than a natural
physiological experience. This could downplay the real
experiences and feelings women have during this period
by focusing more on how society perceives them.

It uses terms like "mild retardation,"” "moderate
retardation," "severe retardation,” and "profound
retardation” to describe different levels of intelligence,
which could contribute to the stigmatization of
individuals who score low on intelligence tests. These
terms may be discriminatory and create negative
feelings toward individuals who do not meet
conventional intelligence standards.

The sentences contain generalization that could
contribute to the creation of cultural stereotypes
and influence the perception of different
cultures.

64



MH o

Social

124
Sciences

Social
Sciences

Social

2 129
Sciences

Social

Sciences =

Natural
Sciences

Natural

2 130
Sciences

Natural

N il
Sciences

Natural

Sciences LS

65

"The physical
appearance of a
person greatly
influences the
impressions others
have about them."

"Love at first sight
has a lot of passion
but little
commitment, while
a couple that has
been together for 15
years has more
intimacy and
commitment but
perhaps less
passion.”

"Identical twins are
more similar in their
aggressive and
criminal
behaviors..."

"People who are
attractive in
appearance receive
more help from
others.”

"Many Americans
suffer from a
condition called
hypertension.

"Diseases of the
blood vessels that
supply the heart
and brain with
blood are the
leading causes of
premature death in
the United States.”

"The frequency of
blood clots and
heart attacks is
much lower among
the Inuit nomadic
hunters of the North
American Arctic
than among other
Americans.”

INTERPRETATION

Mund té kontribuojé né stereotipe dhe diskriminim
té njerézve gé nuk pérputhen me standardet estetike
té shoqérisé.

The description of a couple who has been together
for 15 years as having more intimacy and
commitment but possibly less passion is a
generalization that may not align with the
experiences of all couples.

The text suggests that identical twins are more
similar in their aggressive and criminal behavior,
which is a broad generalization and could contribute
to the creation of unwanted stereotypes about
identical twins.

The statement may reinforce unfair ideas that
physical appearance is a key factor in social
relationships and the support individuals receive
from others.

Outdated textbook translated in the early 2000s to
Albanian, but likely older in its original English text.
In its whole, the book is entirely transliterated word-
by-word from English with examples and context
from the USA. This applies to the entire textbook
until Chapter lll. The chapter 'Environment and
Human Health' mentions Kosovo for the first time in
the context of environmental conditions and
pollution. However, even when mentioned, the
statistics and examples are quite outdated, with
updates from the early 2000s. The same applies to
the illustrations in this book. In this way, the
representation of the textbook contradicts the
students' right to obtain accurate information,
which is supposed to be current and contextual. In
the following table, specific cases of formulations
outside the appropriate Kosovar context will be
listed. The analysis will then continue with other
problematic formulations regarding discrimination
in this textbook."

USA centric examples that exclude local
experiences and statistics closer to home.
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Image

Image

"Healthy eating
guidelines are
based on the
early 2000s food
guidelines in the
USA."

"Between 1981
and 2000, more
than 448,000
Americans died
from AIDS..."

"The graph
shows findings
of AIDS in the
United States
between 1996
and 2001."

"Depression
affects several
million
Americans..."

“In the United
States alone,
about 28% -
155,000 - of all
cancer deaths
are attributed to
lung cancer."

"Parents, family
members, peers,
teachers, and
others
communicate
their
expectations for
the behavior of
girls and boys
subtly but
effectively."

"Children quickly
learn the gender
behaviors
expected of
them."

"Members of a
culture classify
the behaviors of
males and
females as
appropriate or
not. Female
behaviors are
expected from
females, and
male behaviors
are expected
from males."

INTERPRETATION

USA centric examples that exclude local
experiences and statistics closer to home.

These sentences are problematic because the
expectations for the behavior of girls and boys
emphasize traditional gender roles, reinforcing
rigid norms about how each gender should
behave. This can lead to stereotypes and
limitations on the development of individuals.
The use of the phrase "Children quickly learn
gender behaviors" suggests that gender divisions
are natural and predetermined, ignoring the
influence of social and cultural contexts in
shaping gender identities. Such formulations
ignore the diversity of individual experiences and
create an environment where individuals who do
not conform to these expectations feel excluded
or stigmatized.
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Image

Image

"A person who
has both
masculine and
feminine traits is
called
androgynous.
For example, in
today's USA, a
female or male
who is sensitive
to others, caring,
and emotionally
expressive
(traditionally
feminine traits)
and also strong,
independent,
and competitive
(masculine
traits) would be
considered
androgynous.
Figure 1 (the
figure shows a
female in the
sport of boxing
as an example of
an androgynous
female).”

"The example of
the figure is an
illustration of
females in
boxing, related
to the concept of
an androgynous
female."

"[...] although
women
generally
continue te have
the primary role
in housekeeping
and caring for
family
members."

"Figure 2 shows
women washing
dishes and
contrasts it with
another
illustration
where a woman
operates heavy
machinery."

"At the age of 3,
they understand
gender
constancy,
which means
they understand
that gender
cannot change
and that they
will always be
boys or girls."

"Girls play with
dolls, boys play
with cars" +
illustration
visualizing these
separate roles in
the figure.

INTERPRETATION

Factually incorrect and reinforcement of binary vision on
gender identity.

Factually incorrect exemplification of androgyny while
simultaneously undermining personal preference in
sports of choice.

It suggests that the role of women in maintaining the
household and caring for the family is natural and
unchangeable, ignoring the socio-historical factors that
contribute to these structures. Lacks structural feminist
critique that understands the root causes of this
situation.

Lacking social feminist critique. An image of a woman
washing dishes in a school textbook reinforces gender
stereotypes by portraying her as responsible for
household chores, ignoring other roles she may have in
society.

These phrases are problematic because they
suggest that gender identity is unchangeable
and predetermined, ignoring the diversity and
flexibility of gender identities that may manifest
in different ways. Classifying play as "girls play
with dolls" and "boys play with cars” reinforces
gender stereotypes and traditional norms,
undermining opportunities for individuals who do
not conform to these divided roles. Additionally,
this approach limits the expression of
individuality and the freedom to choose
preferred activities without feeling compelled
by social expectations.
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Section on
gender schemas

"Over time, as
young people
enter
adolescence,
they show more
concern about
behaving in a
'masculine’ or
‘feminine’
manner, as
required by the
culture in which
they grow up.”

"Sexual identity
becomes
important from
birth, as male
newborns are
almost always
dressed in blue
clothing, while
females in pink
clothes with a
bow in their
hair." +
illustration of
newborns
according to
these traits in
the figure.

"Prepare a list of

Ibid.

profi

suitable for
females and
males, according
to you."

Critical thinking:
If your sister
wants to join the
army or police,
what would your
opinion be of
this action?

On the bus you
take to school,
ohe day you see
that the driver is
a woman, then
you: Get off the
bus

Insult and mock
the driver
Behave
respectfully
Create false
stories about
her.

INTERPRETATION

The entire paragraph explains the understanding of
children regarding "gender schemas" which result in
stereotypical gender behaviors where women... would
avoid activities related to science. In this context, the
subsequent figures imply that the illustrated female
scientists are exceptions. It contains a discriminatory

P h as it reinf divided s based on
gender behavior. This suggests that social roles are
predetermined based on gender, perpetuating
stereotypes about how girls and boys should behave.
Such language reinforces binary norms and ignores
individual differences, thereby contributing to a limiting
and excluding discourse. This phrase and the illustration
contain a discriminatory approach as they link sexual
identity to specific choices of colors and presentations
from birth, reinforcing gender stereotypes. This implies
that certain norms for gender are natural and
unchangeable, ignoring diversity and flexibility in the
expression of sexual identity.

Sexual orientation is defined as attraction only to the
same or opposite sex, excluding the broad spectrum of
sexual and romantic orientations (e.g., pansexuality,
asexuality, etc.), which is excluding and not inclusive.

The question about suitable professions for women
and men supports gender divisions, limiting
opportunities and professional roles based on
gender, which reinforces gender stereotypes. The
question challenging the inclusion of a sister in the
military or police suggests that these are unusual
choices for women, creating a prejudiced perception
of women who choose such careers. The options for
behavior towards a female driver are offensive and
exclusionary, promoting discrimination and mockery
towards women in their professions and
undermining respect for them.
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Idiot Mongoloid"
+ figure.

"Such
individuals,
according to
facial
appearance and
eyes, resemble
the Mongol race,
while they suffer
from severe
mental
retardation,
short stature,
reduced brain
size,
dermatoglyphs
(characteristic
hand and foot
lines), and they
live up to 10-15
years at most."

"History
recognizes cases
where some
people have
lived more than
200 years (e.g.,
the Englishman
Thomas Parr
lived more than
207 years)."

"Contrary to the
created belief
that people
engaged in
intellectual work
live shorter lives,
history
recognizes cases
where even they
have lived quite
long."

"In Siam
(Thailand), in the
year 181,
conjoined twins
Cang and Eng
were born to
normal parents,
who lived for 63
years."

On the other
hand, the child
owes obedience
and respect to
the parents.

INTERPRETATION

The use of the phrase "mongoloid idiot" is deeply
offensive and discriminatory. This term carries a long
history of being used to stigmatize individuals with
Down syndrome and is based on outdated and
discredited racial classifications. Such usage is not
only ethically unacceptable but also reinforces the
stigmatization and dehumanization of individuals
with disabilities.

This sentence is problematic because it claims an
untrue historical fact, stating that some people have
lived for more than 200 years, which is not supported by
credible scientific studies. In this way, the text
undermines the reliability of historical sources.

The text suggests a false generalization that people
engaged in intellectual work live shorter lives,
promoting an inaccurate and nonsensical idea
about the relationship between the type of work
and longevity.

‘While this statement does not contain overtly
discriminatory language, the term "normalé” can be
problematic as it implies that there is an abnormality
associated with being a conjoined twin. This can
contribute to negative perceptions of individuals with
congenital differences.

This phrase could be seen as promoting traditional roles
and expectations that children should inherently
respect and obey their parents, which can reinforce a
rigid family hierarchy and may not take into account
individual circumstances or the importance of mutual
respect.
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“With this
method, the
retrieval of the
egg cell and
sperm from the
biological
parents, or other
individuals, is
planned, where
their fertilization
takes place
under special
conditions, and
then the
implantation of
the zygote is
carried out in
the uterus of the
biological
mother (or
surrogate
mother)."

"Unmarried
individuals, on
average, live
shorter than
married
individuals."

"Why can some
healthy parents
give birth to sick
children?"

"Evidence’ of
evolution” with
the word
‘evidence' in
quotation marks.

“In these
situations, you
need to be
careful, as you
could become a
cause for conflict
complications,
which would not
improve your
life."

INTERPRETATION

The phrase "prindérit e vérteté" (real parents) implies a
hierarchy between biological parents and surrogate
parents, which can diminish the role and importance of
surrogate mothers in the parenting process, potentially
stigmatizing them.

The phrasing here might imply that being unmarried is
associated with a lower quality of life, which can
promote a stigma against single individuals.

This can create a false perception that parents are
responsible for the ilinesses of their children,
stigmatizing those who have children with health issues
and undervaluing the complexity of the causes of
diseases.

The use of such discourse can contribute to victim-
blaming, making parents feel guilty for the health status
of their children.

The word “evidence” in quotes suggests that it is not
true

or there is some subjective skepticism from the authors
regarding the evid The text is add d to
adolescents.

The sentence "In these situations, you should be careful;
you might become the cause of complicating conflicts,
which would not improve your life" suggests a
problematic approach because it places the
responsibility for the complications of conflicts on the
individual who may be a victim or powerless in such
circumstances. This can create victim-blaming, leaving
out the structural and social factors that contribute to
conflict.
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"A properly
socialized being,
at the beginning
of the 21st
century, will not
only know that
there are two
sexes, which
indeed cannot
be changed
(except for
modern medical
interventions
related to
possible
changes of
sexual organs),
and
consequently
two types of
gender roles
classified
according to sex,
but must also
know that there
are other sexual
orientations,
contrary to
natural sex, such
as
homosexuality
and bisexuality."

"Everything
would be fine if
gender identity
identification
was that simple
[...] where one
simply
understood they
were male or
female and
behaved
accordingly as
expected by the
family.”

"An aspect of our
psychological
traits, which
constitutes a
significant part
of both sexuality
and gender

1 identity, is
sexual
orientation,
either romantic
attraction to the
same sex or
opposite sex."

"The
reconciliation of
blood feuds
elevated citizens'
awareness that
the feeling and
love for the
homeland is
above
everything..."

INTERPRETATION

It reduces gender and sex to two unchangeable
categories, ignoring the broad spectrum of gender
and sexual identities. The use of terms like "other
sexual orientations, contrary to natural sex" suggests
that non-dominant orientations are "unnatural,”
which is prejudiced and stigmatizing towards the
LGBTQ+ community. This approach reinforces binary
and hegemonic norms of sex and gender,
undermining diversity and inclusion.

The sentence is problematic because it simplifies
gender identity by reducing it to a binary division
(male/female), ignoring the broader spectrum of gender
identities and their flexibility. It suggests that proper
behavior is determined by traditional family
expectations, limiting individual freedom and
reinforcing patriarchal and hegemonic norms. The
sentence reinforces discrimination against those who
do not conform to these gender stereotypes, thus
promoting an excluding and non-inclusive environment.

problematic aspect is the glorification of such an action
in nationalist discourse, as in this way any action can be
justified in the name of “the homeland.”
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Entire page -

Distinguished

Personalities

Photo with
text /1

Entire page

1-2

1-2

Throughout
the pages

Albanian
personalities
section

Photo.

Omission of
historical
memory.

"With weapons
in hand,
Albanian fighters
stopped the
advance of Slavic
invaders." +
many other
formulations
where this word
is used.

"Ruler / Ottoman
ruler" + many
other places
where this word
is used.

"With this
contribution,
Albania gave
Europe much
more than it
received from it."

Section of slave
trade.

Phases of history
(4 phases,
beginning of
page)

"In these battles,
the KLA (Kosovo
Liberation Army)
demonstrated
unprecedented
and heroic
bravery against
the Serbian
occupier.”

INTERPRETATION

Women are not represented; disbalanced representation
of women vis-a-vis men.

While other personalities seem to be represented
individually, Shote Galica is placed alongside Azem
Galica.

"The text does not portray the collaborative history of
some Albanian factions during World War Il which
allegedly collaborated with the Germans through the
creation of

the S5 'Skanderbeg' division."

The glorification of war and us. Vs. them dichotomy.

Ibid.

historical context and failing to acknowledge the
multifaceted interactions between Albania and Europe,
which can misrepresent the complexities of these
relationships at an international scale and promote a
distorted view of history.

The African slave trade: interpretations do not match the
accurate contextualization of slavery, and make it seem
as if slavery was a normal phenomenon in the African
content.

The use of inaccurate dates related to the development
of the UGK creates direct connections between the
creation of the UCK and other historical developments.

While not considered discriminatory language, as it does
not exclude, in the context of nationalist discourse, the
sentence is a glorification of nationalist sentiments. The
use of words like "bravery" and "heroic" in the context of
violence can encourage the romanticization of war and
provoke strong feelings. It does not provide a deeper
analysis of the historical situation, which includes other
perspectives: A focus solely on the bravery of the UCK
without mentioning other experiences creates a one-
dimensional narrative that undermines the experiences
of war victims.
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